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Part 1. Identifying country-specific aspects of teaching national
language as second language

1.1. Introduction

The goal of second language education is the development of communicative
competence for levels Al to B2 according to the CEFR (Common European Framework of
Reference for Languages).

The main teaching methods are derived from foreign language methodology, primarily
without the use of a mediating language. The implementation of the training is aligned with the
CEFR guidelines concerning the teaching and acquisition of a second language, with a focus
on the content of communicative language competence and the approaches for its development.
At its core lies linguistic competence, which involves mastery of vocabulary (including
phonological knowledge, such as the ability to formally distinguish words based on their sound
form) and grammar, understood as a mechanism that combines words into sentences in an
unconscious, automated manner. Linguistic competence is built upon by sociocultural
competence, which includes knowledge of the sociocultural conditions for the use of the
language, and pragmatic competence, which involves knowledge of the functional use of
linguistic resources to construct various types of texts (e.g., to express respect, affection,
rudeness, irony, etc.).

The teaching is adapted to the types of knowledge that the student needs to acquire,
which are two—declarative (conscious knowledge of facts) and procedural (unconscious,
automated knowledge). Similarly, the knowledge that constitutes the components of
communicative competence is both procedural and declarative. For example, mastery of
vocabulary and sociocultural knowledge relates to conscious declarative knowledge, while
mastery of grammar pertains to unconscious, automated procedural knowledge. Conscious
mastery of grammatical rules (as declarative knowledge) does not help in the automated
generation and understanding of sentences and plays a limited role in monitoring one’s own
speech when time allows. Procedural knowledge, including grammar, is acquired through
practice. In reality, vocabulary, which is typically part of declarative knowledge, should also
be learned through its use, rather than in isolation (word by word).

In accordance with CEFR guidelines, the training program applies a communicative and
action-oriented approach. The communicative approach involves learning through
communication for the purposes of communication. The learner is taught to use acquired
knowledge to express specific ideas (e.g., regarding location, time, quantity, etc.) and
communicative intentions (e.g., providing and seeking factual information, expressing
agreement or disagreement with others' opinions, expressing ability or inability, etc.). The
action-oriented approach provides the learner with the necessary knowledge to act effectively
in an environment where the target language is spoken. It defines areas of activity, situations
with their participants, conditions, and constraints, as well as the topics of communication.
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Those two approaches are interconnected.

The communicative approach emphasizes:

e teaching grammar from a functional perspective;
e expressing communicative intentions and ideas;

e training in the four main language skills—two receptive (listening, reading) and two
productive (speaking, writing), with a priority on spoken language;

e the thematic principle of instruction, as it creates opportunities for communication.

The action-oriented approach supports the thematic principle of instruction and allows
for each topic to define subtopics, communication situations, required participants, objects,
actions, regulated and unregulated communication, texts—both oral and written, and
sociocultural knowledge.

The topics, linguistic resources, oral and written texts should be tailored to the interests
of the students, their age characteristics, experiences, and imagination. For each topic, it is
important to include the acquisition of knowledge about the social and cultural specifics of life
in the respective country. When teaching a language as a second, a spiral principle of repetition
and gradual expansion of knowledge, skills, and competences is followed throughout the
different levels of the learning process.

When teaching a second language, it is particularly important to consider that people
acquire knowledge in different ways. This idea is developed in Gardner's theory of multiple
intelligences (Gardner, 1983), which is still widely applied in education today. According to
Gardner, the types of intelligence are: linguistic, logical-mathematical, visual-spatial, musical,
bodily-kinaesthetic, interpersonal, naturalistic, and intrapersonal. The author argues that:

. All human beings possess all eight types of intelligence to varying degrees.

. Each person is intellectually structured differently.

. We can improve education by addressing the many types of intelligence learners
POSSESS.

The central idea of Gardner’s theory of multiple intelligences is that each person learns
in their own unique way. For example, linguistic intelligence is linked to "sensitivity to the
meaning of words, the ability to follow grammatical rules, accurately perceive the sounds and
meter of words, and differentiate the functions of language—to stimulate, convey information,
or simply to bring enjoyment” (Gardner, 1983: 94). Learners with logical-mathematical
intelligence are characterized by Gardner as having a "love for working with abstractions.”
They can analyse and synthesize, seek and find cause-and-effect relationships. People with
spatial intelligence are perceptive of colours and shapes, think in images, and remember better
using visuals. They easily work with graphically/schematically presented material. This does
not mean that people only learn in one specific way, but they tend to be stronger in some areas
and weaker in others. Gardner’s understanding is that all people possess all types of intelligence,
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though developed to different degrees. Therefore, it is important to teach content through a
variety of activities.

1.2. Didactic-methodological principles
Language instruction follows several didactic-methodological principles
1. Complex-Functional Teaching of Material

Functional grammar teaching means that grammar problems are not studied in the order
they appear in grammar—starting with phonetics, then morphology, and finally syntax. Instead,
the focus is always on what is essential for communication.

Complex teaching means that lessons are based on specific lexical themes and grammar
topics, but there are no "pure" lessons focused solely on vocabulary or grammar. It is important
to note that students are not required to memorize any formulations or rules for reproduction.
Rules are given but with the goal of understanding the phenomenon, which should be achieved
during speech production.

The complex-functional principle of learning means that the lexical and grammatical
material has not a linear but a functional grouping and sequence. That's why it starts with the
basic language material that is necessary to carry out communication.

2. Syntactic Basis for Teaching and Learning Lexical-Grammatical Material

Both grammatical and lexical material are presented for understanding and learning
through syntactic structures—sentences, phrases, and expressions. Syntactic teaching is one of
the most important principles in foreign language education. This approach is defined by the
communicative-practical orientation of teaching. Words as lexical units are introduced through
sentences and phrases, and grammatical categories are also introduced through sentences and
phrases. The structure presented for learning, once understood by the students, can be modified
both horizontally (syntagmatically) and vertically (paradigmatically). Syntagmatic variation
reinforces vocabulary, while paradigmatic variation reinforces grammar. This method of
presentation and learning is one of the great achievements of foreign language education. It is
essential that new grammatical categories are introduced using familiar lexical material, and
new vocabulary is presented in familiar grammatical forms.

3. Partitive (Segmented) Teaching of Grammar

This principle is driven by the complex-functional approach to grammar instruction. It
means that a grammatical category is not introduced in its entirety at once but in segments.

4. Situational-Thematic Conditioning of Instruction

In foreign language education, the functioning of lexical and grammatical phenomena
in real-life situations must be taken into account. This means, first, introducing lexical and
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grammatical units that enable communication, and second, achieving the possibility of
"achieving" a communicative act in the foreign language during class.

5. Concentric Learning

Concentric learning involves, on one hand, the organic integration of various types of
material (lexical, grammatical, phonetic) and the holistic presentation of the functioning speech
system, and on the other hand, dividing the material into different levels depending on the stage
of language learning and the level of language proficiency. Vocabulary and grammar, unified
as a whole, are presented at different levels as complete circles: initially the most essential
aspects of a given topic and grammar problem, then the same or similar lexical topics and the
same grammar questions at a higher level, expanding them by connecting grammar questions
with different lexical themes. Each lexical theme is connected with multiple grammatical topics.
This creates an interconnected circular system. At each subsequent level, the grammatical and
lexical material is presented in more detail, covering regularities and exceptions, thus expanding
knowledge and reinforcing what has been learned.

6. Thematic Vocabulary Teaching

This is one of the oldest principles in foreign language education. It refers to organizing
vocabulary material in a way that enables learners to acquire the most frequent expressions and
structures for the most common communicative situations.

To successfully accomplish the learning process, the communicative approach forms the
foundation of foreign language education. Recently, the term "communicative language
learning™ has emerged, pointing to a learner-centered methodology. "It applies the educational
ideology of constructivism, placing the learner at the center of the learning process.
Communicative language learning is also based on sociolinguistic theory, where language use
(and thus learning) is seen as a process of expressing, interpreting, and negotiating meaning"
(Shopov, 2013: 62). This approach plays a significant role in maintaining a high level of
motivation in learners by allowing them to see the practical application of acquired language
facts in an increasingly broader range of situations.

1.3. Communicative language skills — Bulgarian case

Successful application of these principles is expected to lead to the development of the
four communicative language skills: listening, reading, speaking, and writing.

One of the most important goals of second language teaching is to establish language
knowledge in natural linguistic communication. Linguistic knowledge should not be isolated
from the social environment and its influence on specific speech acts. This is especially true for
the development of reading comprehension skills. As it is well known, "the process of reading
comprehension is specific from the point of view of communication—the skill is both passive
(perceiving symbolic information) and active (linguistic production motivated by what has been
read)" (Stavreva-Dorostolska, 2014: 135). Scrivener points out the main difficulties learners
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face when reading a text in a foreign language: insufficient vocabulary, the almost instinctive
urge to reach for a dictionary, understanding individual words but not the entire sentence, and
slow reading speed, which impacts learner motivation (Scrivener, 2005: 185).

Listening is a receptive type of speech activity related to perceiving spoken language.
"Listening facilitates the acquisition of knowledge and the exchange of information between
communication participants. Successful execution of a communicative act depends on the
learner's ability to understand and respond appropriately to the specific context, theme, and
situation of communication™ (Dobreva, Tacheva, Doikova, 2016: 43). Thus, listening forms the
foundation of other speech activities. Successful listening instruction in a foreign language must
always consider that it is a process of interaction between the listener and the text. In fact, a text
gains meaning only after it is processed by the subject who perceives it. During this interaction,
the text sends signals that prompt the recipient to activate certain informational elements in
their memory and use them appropriately during listening. "The text also sends signals that
encourage the listener to combine the content in new ways and connect it with new information.
Therefore, information flows both from the text and from the listener to the text. Based on their
existing linguistic and non-linguistic knowledge, the listener can make inferences about
unknown elements—such as deducing the meaning of an unfamiliar word. They can infer from
what has been heard to anticipate what is yet to be heard" (Stefanova, 2015: 97). In this sense,
the learner's existing prior knowledge, which underpins anticipation, allows for the possibility
of understanding an utterance before it is even completed.

The skill of listening comprehension is directly related to the development of the
productive skill of speaking. Both dialogic and monologic speech require substantial linguistic
knowledge and well-developed skills to apply this knowledge. When developing skills for
producing dialogic and monologic speech, a leading principle is that during any linguistic
production, the processing occurs top-down. For example, speaking begins with planning the
message. “Speech intentions are turned into a specific plan, which consists of separate
scenarios. Language production is influenced by comprehension and perceptions of the
environment, utilizing knowledge of situations, knowledge of the world (declarative
knowledge), as well as procedural knowledge (about the process). Knowledge of the world
includes knowledge of activities and their linguistic reflections in the form of discourse patterns,
text types, or linguistic rituals. When a message is initiated, the relevant information is first
selected for speech production, followed by the conceptualization of the speech plan (preverbal
message). This is passed to the formulator, whose task is to construct utterances. The formulator
has access to the mental lexicon, where lexical knowledge in terms of form and meaning is
stored. Based on the speech plan, the selection and production of the syntactic framework
(grammatical encoding) occur. The result of this formulation process is the speech plan (surface
structures). Next comes the phonological encoding of individual elements of the utterance and
the utterance as a whole. A phonological plan (inner speech) arises, which is then converted
into instructions for the articulatory apparatus (approximately 400 speech muscles), with the
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plans being produced faster than they can be realized, meaning they must be temporarily stored”
(Stefanova, 2013).

Given today's increasing trend of written communication, the importance of developing
writing skills becomes clear. Even everyday communication, especially among young people,
is predominantly in written form: SMS, Viber, WhatsApp, etc. In a professional environment,
written communication also plays a significant role, including all types of reports, requests,
orders, offers, etc. The written channel serves as a social witness and register of facts. Therefore,
developing writing skills is one of the primary goals of the presented training. This also
considers that all speech activities are closely related and mutually supportive. “For example,
the commonality between speaking and writing is that in both activities, content is formulated,
and linguistic means are selected, while writing involves the conscious realization of sound
form. The connection between reading and writing is as follows: text segments practiced in
writing are recognized more quickly during reading, and conversely, written images of words,
phrases, and sentences are reinforced during reading” (Stefanova, 2015: 135).

It is well known that thoughts move quickly, and in oral communication in a foreign
language, it is often necessary to pause them to avoid content and language issues. In written
communication, the writer typically has more time to organize and correctly express their
thoughts in a foreign language. In this sense, writing instruction has a positive psychological
effect on the learner, as it offers more opportunities for correction of speech production.

1.4. Country-specific aspects of teaching national language as
second language - Austria

Successful application of these principles is expected to lead to the development of the
four communicative language skills: listening, reading, speaking, and writing.

Communicative Competence Levels (Al to B2)

In Austria, the Common European Framework of Reference for Languages (CEFR)
serves as a foundational guide for teaching second languages, particularly in the school system
and for adult education programs. The framework categorizes language ability into levels from
Al to C2, where each level represents a degree of communicative competence and skills
expected of learners. Below is an overview of how Austria applies and defines the CEFR levels
(Al to B2) and examples of communicative competence at each level:

CEFR Levels in Austria: Application and Integration in Language Teaching

. National Curricula and Adult Education: CEFR levels are embedded within
Austria’s national curricula for secondary and vocational education, setting clear expectations
for students' language proficiency by each grade level. For instance, by the end of compulsory
schooling, students are expected to achieve at least a B1 level in a second language, typically
English.
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. Standardized Testing and Certification: CEFR levels also structure Austrian
standardized language exams, like the "Osterreichisches Sprachdiplom Deutsch" (OSD) for
German as a second language, which evaluates students across CEFR levels and serves as a
recognized language certificate both nationally and internationally.

. Immigrant and Refugee Language Programs: Programs designed for immigrants
and refugees often utilize the CEFR to tailor courses in German, ensuring learners achieve the
Al and A2 levels required for basic residency requirements and citizenship applications.

Expected Communicative Competence at Each CEFR Level

Each level of the CEFR aligns with specific communicative competencies in Austria’s
language programs, focusing on practical and interactive skills:

. Al (Beginner): Learners at Al can understand and use basic phrases for concrete
needs, such as greeting, introducing themselves, and asking for simple directions. They can
interact if the other person speaks slowly and clearly, often in structured learning contexts like
classrooms or simple everyday situations.

. A2 (Elementary): At this level, learners can handle routine tasks and exchange
information on familiar topics. They might understand sentences about personal background,
shopping, or employment, and they can communicate in simple, direct exchanges, for instance,
asking for assistance in stores or making basic small talk.

. B1 (Intermediate): Learners at B1 are expected to navigate more complex
interactions. They can describe experiences, events, or dreams and give reasons or explanations
for opinions. In Austria, students reaching this level can discuss personal interests and
participate in everyday conversations, both in academic settings and in informal social
interactions.

. B2 (Upper Intermediate): B2 learners are more independent communicators,
able to interact with native speakers and participate actively in discussions, even in more
specialized topics. They can present clear arguments, understand the main ideas of complex
texts, and produce detailed texts themselves. In Austria, B2 proficiency is often the target for
higher education or professional language needs, enabling individuals to work or study
effectively in German or other languages.

. C1l (Advanced): Learners at C1 demonstrate a high level of fluency and
flexibility in using the language for academic, professional, and social purposes. They can
understand a wide range of demanding texts, recognize implicit meanings, and express
themselves fluently and spontaneously without much obvious searching for expressions. In
Austria, C1 proficiency is commonly required for university-level studies and advanced
professional roles, ensuring effective participation in academic discussions, presentations, and
detailed reports.

. C2 (Proficient): Learners at C2 possess near-native proficiency, allowing them
to communicate effortlessly and precisely in highly complex and nuanced contexts. They can
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comprehend virtually everything they read or hear, summarize information from various spoken
and written sources, and reconstruct arguments and accounts coherently. In Austria, C2
proficiency is often expected in roles requiring exceptional linguistic skill, such as academia,
diplomacy, and professional translation or interpretation.

These levels guide language instructors and learners in Austria, ensuring structured
progression and measurable milestones in language proficiency.

Teaching Methods and Approach

In Austria, language teaching methods blend communicative and action-oriented
approaches, with a focus on practical language use and the integration of sociocultural elements.
This approach aligns with both the CEFR standards and Austria’s goals of enabling learners to
apply language skills in real-life contexts. Here’s an outline of the main methods and curriculum
focus based on Austrian educational perspectives and reports:

Main Language Teaching Methods: Communicative vs. Action-Oriented Approaches

. Communicative Language Teaching (CLT): CLT has been widely adopted
across Austrian schools and adult education programs, particularly in compulsory education.
This method emphasizes meaningful interaction and aims to build students’ ability to participate
in authentic communication. Activities such as role-plays, discussions, and collaborative
projects are commonly used to create a natural, immersive experience where students can
practice spontaneous language use.

. Action-Oriented Approach: Inspired by the CEFR, the action-oriented approach
has gained traction in Austria, especially in language programs geared toward practical
language use, such as vocational training and adult education. This approach views language
learners as "social agents™ who use language as a tool for completing real-life tasks, from job
applications to everyday transactions. This approach is often project-based, engaging students
in tasks that mirror real-world situations, such as planning events or conducting interviews.

. Balance Between Approaches: Austrian language instruction often combines
communicative and action-oriented methods, especially at higher proficiency levels. The
communicative approach remains foundational in building functional language abilities, while
the action-oriented approach is increasingly utilized to solidify these abilities through task-
based projects. This combined approach helps students both understand and apply the language
in socially and professionally relevant contexts, aligning well with Austria's educational focus
on practical, real-world language skills.

Curriculum Focus on Grammar, Vocabulary, and Sociocultural Elements

. Grammar: Austrian language curricula prioritize a functional understanding of
grammar rather than isolated rule memorization. Grammar is introduced contextually, often
within the framework of communicative tasks, to show students how grammatical structures
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support meaning. For instance, Austrian reports emphasize teaching grammar as a tool to aid
comprehension and expression rather than as an abstract concept. By B1 and B2 levels,
grammar instruction typically integrates with more complex communicative tasks, reinforcing
accurate language use without overshadowing spontaneous interaction.

. Vocabulary: Vocabulary instruction in Austria follows a progressive, thematic
approach aligned with real-world applications. For lower CEFR levels, vocabulary focuses on
everyday, high-frequency words, building a foundation for basic conversations. At intermediate
levels, vocabulary expands to cover topics related to education, work, and social life. Task-
based activities and contextual exercises, such as listening to news clips or reading everyday
documents, help students encounter vocabulary in practical scenarios. Vocabulary acquisition
is supported by multimedia resources, allowing students to engage with language visually and
audibly.

. Sociocultural Elements: Austrian language curricula place considerable
emphasis on sociocultural competence, reflecting the country’s multicultural landscape and the
importance of fostering intercultural understanding. Sociocultural instruction covers topics
such as cultural norms, formal and informal address, and the contextual nuances of language
use. Learners engage with authentic materials like local newspapers, cultural films, and
traditional Austrian stories to understand societal values and everyday customs. Programs for
refugees and immigrants especially emphasize sociocultural training, equipping them to
navigate Austrian culture more confidently.

Adaptation to Learners’ Needs

In Austria, the national education system incorporates a variety of methods and
adaptations in second language instruction to cater to diverse learner profiles, recognizing the
need for inclusivity and flexibility in a multicultural and multilingual society. Austrian language
programs, particularly in schools and adult education, strive to create a responsive learning
environment that accommodates different backgrounds, learning styles, and cognitive
preferences. Here’s how this is approached and some specific adaptations and theories that
inform these practices:

Adapting Second Language Instruction for Diverse Learner Profiles

. Cultural and Linguistic Backgrounds: Austrian language instruction recognizes
the diversity of learners’ backgrounds, especially among immigrant and refugee populations.
In response, schools and adult education centers integrate culturally sensitive materials and
allow space for multilingualism in classrooms. Programs like “Deutsch als Zweitsprache”
(German as a Second Language) provide additional support for learners with little prior
exposure to German or Austrian culture, using accessible language and contextual materials
that help bridge cultural gaps.
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. Supporting Multiple Intelligences: Austrian classrooms apply Howard
Gardner’s Theory of Multiple Intelligences, tailoring language instruction to address varied
cognitive strengths, such as linguistic, spatial, or interpersonal intelligences. For example:

0 Linguistic learners might engage with traditional reading and writing tasks, such
as journal entries or creative writing exercises.

0 Visual-spatial learners benefit from illustrated resources, such as mind maps or
video-based materials, to contextualize vocabulary and grammar visually.

0 Interpersonal learners participate in group work and collaborative projects,
which are core to the communicative and action-oriented approaches in Austria.

0 Kinaesthetic learners are supported through role-plays, simulations, and
movement-based activities that enhance language retention through embodied practice.

. Individualized Learning Plans (ILPs): Austrian educational institutions,
particularly in vocational training, increasingly adopt ILPs to meet the needs of learners from
varied educational backgrounds. ILPs enable instructors to set tailored goals and adapt teaching
strategies for students who might require additional support or differentiated instruction. In
adult education, ILPs are a standard feature in programs for refugees or those with limited
formal education, ensuring these learners progress at a pace suited to their starting proficiency.

Educational Theories and Country-Specific Adaptations

. Constructivist Approaches: The Austrian education system draws on
constructivist theories, where learning is viewed as a process of constructing meaning based on
individual experiences. In language classes, this translates into project-based and experiential
learning activities, allowing students to connect new language knowledge with their existing
cultural or linguistic frameworks. This approach is beneficial for students from different
backgrounds, as it values their unique perspectives and prior knowledge.

. Country-Specific Adaptations: Austria has implemented targeted adaptations to
address the unique needs of its language learners:

0 Bildungsstandards and Competency-Based Education: Austrian
“Bildungsstandards” (educational standards) provide competency benchmarks that allow for
flexibility in teaching methods. Language instructors can adapt lessons based on the learner’s
pace, focusing on mastering specific competencies rather than adhering strictly to a uniform
curriculum. This approach is essential in multilingual classrooms, where students may be at
different stages of language acquisition.

0 Content and Language Integrated Learning (CLIL): Austria has been a
proponent of CLIL, which integrates language instruction with subject content, particularly in
English and German classes. For students who may excel in non-linguistic subjects like science
or history, this method allows them to learn the target language through content that interests
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them. CLIL is particularly effective for advanced learners or those with strong cognitive skills
but limited language exposure.

0 Intercultural Education Initiatives: In response to Austria's diverse population,
the curriculum includes intercultural elements to foster empathy, awareness, and acceptance.
Programs often feature authentic cultural materials and discussions that address stereotypes and
encourage learners to reflect on their own cultural assumptions, creating a language learning
environment that values multicultural perspectives.

These approaches and adaptations enable Austria’s education system to accommodate
various learner profiles and provide an inclusive language learning experience. By integrating
theories of multiple intelligences, constructivism, and intercultural competence, Austria’s
language instruction seeks to foster an adaptive, engaging, and respectful environment for all
learners.

Cultural and Social Context

In Austria, sociocultural knowledge is deeply embedded in language teaching,
recognizing that language learning is closely linked with understanding local customs, norms,
and communication styles. Austrian language programs, especially for German as a second
language, integrate sociocultural elements across various contexts—schools, vocational
training, and adult education—aiming to foster both linguistic competence and cultural
understanding.

Integration of Sociocultural Knowledge in Language Teaching

. Contextualized Language Learning: Austrian language curricula emphasize real-
world contexts and situations where learners are likely to use German. For example, lessons
might cover common scenarios like attending public events, understanding local bureaucracy,
shopping, and navigating healthcare settings. Language is taught alongside relevant
sociocultural cues, helping learners grasp not only how to communicate but also how to act
appropriately within Austrian social frameworks.

. Use of Authentic Materials: Austrian programs often use materials that represent
genuine aspects of everyday life in Austria, including local news articles, public service
announcements, and recordings from radio or television. This immersion approach provides
learners with a realistic glimpse into Austrian culture, current events, and values, fostering a
deeper understanding of societal norms and the typical rhythm of language use.

. Experiential and Community-Based Learning: Language courses in Austria
sometimes include cultural outings and interactions with the local community. In vocational
and integration programs, learners might visit local institutions, engage in community projects,
or conduct interviews, enabling them to practice the language while observing social
conventions directly. This hands-on exposure reinforces language skills and enhances cultural
insight.

Challenges and Best Practices
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Austria faces unique challenges in teaching German as a second language, particularly
due to its diverse population, regional dialects, and the practical needs of a wide array of learner
profiles, from schoolchildren and refugees to vocational students and professionals. The
Austrian education system has developed several best practices and strategies to address these
challenges effectively.

Unique Challenges in Teaching German as a Second Language

. Diverse Learner Backgrounds: Austria’s immigrant and refugee population
includes people with varying levels of education, language backgrounds, and literacy in their
native languages. Some learners have limited or no experience with formal education, while
others may be literate in non-Latin scripts, making the transition to German especially
challenging.

. Regional Dialects and Variants of German: Austrian German includes unique
expressions, regional dialects, and vocabulary that differ from “Hochdeutsch” (Standard
German). While learners may be taught Standard German in classrooms, they often encounter
dialect in daily interactions, which can be confusing and impede fluency.

. Practical Language Needs for Employment and Integration: Many learners in
Austria need immediate language skills for the workforce and daily life. For refugees,
immigrants, and vocational students, functional language competence is essential for accessing
employment and navigating public services. This creates pressure to deliver language programs
that balance foundational learning with practical, job-oriented language.

. Integration of Sociocultural Knowledge: To help newcomers integrate
successfully, language teaching in Austria must incorporate sociocultural elements, which can
be complex and nuanced. Learners must understand not only the language but also societal
norms, expectations, and communication styles, which are key to successful integration.

Best Practices and Strategies to Address Challenges

Austria has implemented several successful strategies to overcome these challenges,
many of which involve tailored approaches, flexible curricula, and community involvement:

. Flexible and Targeted Language Programs: Austria offers diverse language
programs based on learner needs. For instance, there are specialized German programs for
school-aged children, vocational training for adults, and integration courses for refugees and
immigrants. By tailoring programs to specific needs, Austria can better address the practical
and situational requirements of each group.

. Content and Language Integrated Learning (CLIL): CLIL has become a popular
method in Austrian vocational education and some secondary schools, where language learning
is combined with content from other subjects. For example, vocational students may learn
German through job-specific language relevant to trades or professions, allowing them to
acquire language skills directly applicable to their field.
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. Community and Workplace Partnerships: Austria has implemented programs
that involve local employers, social services, and community centers. In vocational programs,
learners often gain practical language experience through internships, job shadowing, or
community service. These hands-on experiences allow learners to practice German in real-life
settings, reinforcing classroom learning with practical application.

. Integration of Sociocultural Training: Recognizing that language acquisition and
cultural understanding are intertwined, Austria’s language programs often include sociocultural
components. These components cover Austrian norms, values, and customs, helping learners
navigate both the language and cultural expectations. For instance, the “Deutsch als
Zweitsprache” (German as a Second Language) programs for immigrants often include
modules on Austrian civics, social services, and communication etiquette.

. Use of Digital and Multimedia Resources: Austrian language programs
increasingly utilize digital tools and multimedia to address diverse learning needs. Platforms
with videos, interactive exercises, and language games engage learners from different
backgrounds and levels of literacy, making language learning more accessible. Digital
resources also help reach those in rural areas who may have limited access to in-person classes.

. Focus on Basic Literacy Skills for Non-Literate Learners: For learners who lack
basic literacy skills, Austria has developed programs that begin with foundational reading and
writing. These programs are structured to meet learners where they are, with an emphasis on
developing literacy alongside language acquisition.

. Teacher Training and Professional Development: Austrian teachers are trained
to handle diverse classrooms with students from various linguistic and cultural backgrounds.
Many teachers receive specialized training in teaching German as a second language, which
includes methodologies for handling mixed-ability classrooms and using differentiated
instruction. Professional development programs also focus on integrating sociocultural
competence, equipping teachers to address learners' diverse needs more effectively.

Evaluation and Monitoring

In Austria, the evaluation of second language learning outcomes is aligned with the
CEFR (Common European Framework of Reference for Languages), and a combination of
standardized assessments and formative evaluations is used to monitor learner progress.
Different tools and methods are applied based on the learner's context, whether they are students
in the school system, adults in integration programs, or professionals in vocational training.

Evaluation of Second Language Learning Outcomes

. CEFR-Aligned Competency Benchmarks: The Austrian national education
system uses CEFR levels (Al to C2) as the standard for assessing language proficiency, with
benchmarks defined for each level. By the end of compulsory schooling, students typically aim
for at least B1 proficiency in their second language (e.g., English or German as a second
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language). For adult learners, the target level can vary depending on the program and its purpose
(e.g., Al for basic integration or B2 for professional competency).

. Formative Assessments: Teachers conduct ongoing assessments to gauge
students’ progress in the classroom. These may include oral presentations, role-playing
exercises, written assignments, and comprehension tests. Formative assessments allow teachers
to adjust instruction based on individual needs, providing targeted support to learners who may
be struggling with specific skills or cultural knowledge.

. Summative Assessments: In schools, summative assessments, such as semester
exams or end-of-year exams, are used to measure overall language competency. For younger
learners, assessments may focus on basic communication skills, while advanced students are
evaluated on their ability to engage in more complex dialogues, comprehend nuanced texts, and
express detailed ideas in writing.

1.5. Country-specific aspects of teaching national language as
second language - Romania

Mastering a non-native language, alongside one’s mother tongue, is one of the eight key
competences recommended by the European Commission and the European Parliament. They
encourage the governments of EU member states to incorporate its teaching and learning into
lifelong learning strategies. Increasingly, specialized literature highlights the importance of
consistently learning and using a non-native language in conjunction with the mother tongue.
In practice, classes taught in the languages of national minorities often face challenges in
Romanian communication, both orally and in writing. This issue is more pronounced in rural
schools, where exposure to Romanian is limited to the school environment. Consequently, these
difficulties stem largely from the lack of opportunities to use the language in real-life situations.
To address this, it is essential to enhance and refine the procedural resources used in teaching
Romanian in minority language classes.

Learning Romanian, the official language, should become a primary objective of the
teaching process to facilitate interaction between minorities and the majority. Using Romanian
should not be a challenge, as it provides a communication pathway and a means of accessing
important information for anyone in Romanian society. Mastering the official language serves
both informational and instrumental purposes, making its acquisition essential.

To optimize the teaching of Romanian in schools with classes taught in minority
languages, it is essential to highlight and address both similarities and differences. This
approach will enhance the process aimed at developing reading and writing skills. There is a
need to adapt pedagogical and methodological principles to the specific conditions of teaching
Romanian as a non-native language. Also, it is crucial for teachers to consciously and
deliberately use engaging, modern resources that are tailored to everyday interests, with
captivating and motivating content that supports the study of Romanian. Teachers in classes
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taught in minority languages must continuously strive to make the teaching/learning process
more efficient. This context also underscores their need and desire to improve their own
teaching practices and to enhance the performance of primary school students. Therefore, it is
imperative to seek and implement the most effective and attractive methods.

In the Romanian education system, teaching the Romanian in schools with classes taught
in minority languages is known as RLS (romana ca limba straind) or RLNM (romana ca limba
nematernd) and begins in preparatory class; its goal is the development of communicative
competence for levels Al to B2 according to the CEFR (Common European Framework of
Reference for Languages). The key documents are the school programs for the subject
“Communication in Romanian” for students who learn in their mother tongue (preparatory
class, first grade, second grade), approved by Ministerial Order no. 3418/19.03.2013, Annex
no. 2, as well as the school program for the subject “Romanian Language and Literature” for
students who learn in their mother tongue (third and fourth grades), published as Annex no. 2
to the Ministerial Order of the National Education Minister no. 5003/02.12.2014. For the
secondary level, the RLNM programs in force are those provided for in Order no. 3393 of
February 28, 2017. For the high school level, the programs for studying the Romanian language
as a non-native language (RLNM) were approved by OMEN 5.153/2021 and 3908/2023.

The fundamental objective of studying any language is to develop oral and written
communication skills in the target language. Therefore, it is evident that the fundamental
principle in the methodology for teaching Romanian as a second language (RLS) / Romanian
as nonmaternal language (RLNM) was to approach it from a communicative-functional
perspective.

The learning process aims to develop essential language skills, starting with
communicative functions - using the language in various communication situations for levels
Al, A2, B1, and B2. The statements for each level reflect an increasing linguistic complexity
as the study progresses. The next step focuses on the elements of communication construction,
addressing the linguistic tools necessary for achieving communicative functions. Grammatical
classes are presented traditionally, and the provided examples illustrate their use in context. The
third step involves addressing essential lexical elements for communication, according to
criteria such as frequency, utility, productivity, or the derivational capacity of a word.
Subsequently, it moves on to the means of expressing circumstances, without making a
grammatical classification of them, then to the construction of different types of statements and
the means of ensuring coherence and cohesion in spoken text.

The CEFR ensures consistent language standards for education, employment, and
international mobility. In Romania, the CEFR is widely used in second language teaching
across schools, universities, and private institutions:

1. Curriculum Integration: CEFR levels guide foreign language learning in schools,
with students expected to reach:

0 Al in primary school.
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0 A2-B1 in lower secondary school.

0 B2-C1 in upper secondary school. Universities also use CEFR for language
courses and exams.

The communicative competences expected at each level are as follows:

Al (beginner)

° listening/speaking: understand and use simple phrases for basic needs.
° reading/writing: recognize familiar words; write basic info (e.g., names,
addresses).

A2 (elementary)
° listening/speaking: handle short conversations on everyday topics.

° reading/writing: understand short texts; write simple messages (e.g., a note or
email).

B1 (intermediate)

° listening/speaking: understand main points in familiar contexts; talk about
experiences and opinions.

° reading/writing: understand straightforward texts; write connected text on
familiar topics.

B2 (upper intermediate)

° listening/speaking: understand extended speech; converse fluently on a range of
subjects.
° reading/writing: read complex texts; write clear, detailed reports or essays.

C1 (advanced)

° listening/speaking: understand implicit meanings; speak fluently for
academic/professional purposes.

° reading/writing: analyze sophisticated texts; write structured, detailed essays on
complex topics.

C2 (proficient)

° listening/speaking: understand almost everything; express ideas precisely and
spontaneously.

° reading/writing: read and write virtually any text, including specialized or
abstract content.

Each level represents a step forward in language complexity and fluency, from basic
communication at Al to near-native proficiency at C2.
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2. Assessment: national exams (e.g.,, Bacalaureat) and certifications like
Cambridge or DELF are based on CEFR to assess language skills (speaking, listening, reading,
writing).

3. Teacher training: teachers use CEFR-aligned methods, focusing on

communicative and task-based learning.

4. Employment and mobility: CEFR certifications are important for jobs and
international programs (Erasmus+).

5. Focus: English is highly prioritized, alongside French, German, and Spanish,
reflecting Romania’s EU ties.

A serious challenge encountered in teaching Romanian as a foreign/non-native language
is the phonetics section of the language, which can pose difficulties for non-native speakers.

Here is a breakdown of the phonemic composition of Romanian:
Vowels

Romanian has 7 vowel phonemes:

1. /al — as in "casa" (house)

0 Open front unrounded vowel, similar to the "a" in "father" in English.
2. el —as in "fel” (way)

0 Close-mid front unrounded vowel, similar to the "e" in "bet."

3. /il —as in "mire" (groom)

0 Close front unrounded vowel, like the "ee" in "see.”

4. /ol —as in "copil” (child)

0 Close-mid back rounded vowel, similar to the 0™ in "more."

5. /u/ — as in "munca" (work)

0 Close back rounded vowel, similar to the "00™ in "moon."

6. /a/ — as in "mar" (apple)

0 A central vowel, also called a "schwa," similar to the "a" in "sofa.”

7. [il or /&/ — as in "imparat" (emperor) or "frana" (brake)

0 A unique sound in Romanian, a close central unrounded vowel, similar to the

Russian "s1." It’s one of the more challenging sounds for foreign learners because of its absence
in many other languages.

Consonants

Romanian has 20 consonant phonemes, many of which are common to other Romance
languages. However, a few specific sounds may be unfamiliar to non-native speakers.
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Plosive Consonants

° /p/ —as in "pat"” (bed)

° /b/ —as in "bun" (good)

° It/ —as in "timp" (time)

° /d/ —as in "dare" (giving)

° /k/ —as in "carte" (book)

° /g/ —as in "greu” (difficult)

Fricative Consonants

° /fl — as in "fata" (girl)

° Ivl — as in "vaca" (cow)

° /s/ —as in "soare" (sun)

° [zl —as in "zbor" (flight)

° [fI (sh sound) — as in "scoald" (school), similar to "sh" in "shoe"
° I3/ (zh sound) — as in "joc" (game), similar to the "s" in "measure"

° /n/ —as in "harta" (map)

Affricates

o /tfl — as in “cerc" (circle), similar to "ch" in "church."

° /d3/ — as in "geam” (window), similar to the "j" in “judge."

Nasals

° /m/ —as in "mare" (big)

° /n/ —as in "nume" (name)

° /y/ — as in "banca" (bank) when "n" precedes "c" or "g."

Liquids

° /Il —as in "lumina” (light)

° Ir/ —as in "rochie" (dress), often rolled or trilled like in Spanish or Italian.

Semi-vowels / Glides

° [}/ —as in "iar" (again), like "y" in "yes."
° /w/ — as in "oud" (eggs), similar to the English "w."
Diphthongs

Romanian has several diphthongs, which are combinations of two vowel sounds within
the same syllable:
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leal —as in "bea" (he/she drinks)
/oa/ —as in "noapte” (night)

/ia/ — as in "viata" (life)

A

fiu/ — as in "stiu" (I know)
Stress and intonation
° Stress in Romanian words can fall on various syllables, and there isn’t a fixed

pattern like in some languages (e.g., the penultimate syllable in Spanish). Learners need to
memorize stress patterns for each word.

° Intonation is relatively neutral compared to tonal languages, but Romanian
speech rhythm is somewhat melodious, resembling Italian and other Romance languages.

Common pronunciation challenges for foreign learners

1. [il and /&/: These are unique to Romanian and require practice, as they don't exist
in most other European languages.

2. Trilled /r/: The trilled or rolled "r" may be difficult for learners whose native
languages don't have this feature (e.g., English speakers).

3. Diphthongs and semi-vowels: Some learners struggle to pronounce these
smoothly, especially in quick succession (e.g., "oud" or "ia").

Teaching Romanian as a Non-Native Language combines communicative and action-
oriented approaches to ensure practical language use. Communicative tasks develop fluency,
while action-oriented tasks focus on using Romanian for practical, real-world goals. The key
methods used are:

° Communicative Language Teaching (CLT): focuses on communication through
role-plays and conversations, integrating grammar in context.

° Action-Oriented Approach: learners perform real-life tasks (e.g., navigating
public services), using Romanian to achieve goals.

° Task-Based Language Teaching (TBLT): tasks like problem-solving mimic real-
world challenges, balancing language use with action completion.

° Grammar-Translation: provides a grammatical foundation, supporting
communicative skills.

° Direct Method: immerses learners in Romanian, emphasizing speaking and
listening without translation.

° Audiolingual Method: uses repetition and drills to build fluency in pronunciation
and structure.
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The Romanian as a Non-Native Language (RLNM) curriculum balances grammar and
vocabulary with sociocultural elements ensuring practical language use in meaningful contexts.
Grammar is taught progressively, with notions embedded in real-life contexts. Learners practice
through both drills and communicative tasks. The vocabulary is organized by themes (e.g.,
family, travel), introduced in practical contexts, and reinforced with repetition and multimedia.
The sociocultural elements of Romanian culture, customs, and social norms are integrated into
lessons to teach both language and cultural understanding, with emphasis on formal vs. informal
language and regional variations.

Romania's national education system adapts second language instruction to diverse
learner profiles to ensure inclusivity and maximize language acquisition for a wide range of
learners. Differentiated instruction means that the lessons are tailored to varying language
proficiency levels and learning paces, using personalized tasks for different backgrounds.
Varied teaching methods (visual, auditory, kinesthetic) engage different types of learners based
on their type of intelligence, including multimedia tools and interactive activities. Some
bilingual and immersion programs offer specialized programs for advanced learners or those
from different linguistic backgrounds, like bilingual schools or Romanian as a second language
courses. All programs integrate cultural content and context to make learning relevant to
students with diverse backgrounds.

Romania’s education system incorporates both general educational theories and country-
specific adaptations to accommodate different learning styles in second language instruction:

1. Multiple intelligences theory (Howard Gardner): Schools apply this theory by using
a mix of visual, auditory, and kinesthetic activities. For instance, language lessons incorporate
music, storytelling, role-playing, and hands-on activities to address diverse learner strengths.

2. Constructivist theory (Piaget, Vygotsky): Learners build knowledge through social
interaction and active involvement. Romania emphasizes collaborative learning (group work,
peer discussions) and real-life language tasks, aligning with communicative and task-based
approaches.

3. Country-specific adaptations: The education system tailors instruction to local needs,
particularly in multicultural areas (e.g., Hungarian, Roma communities) by offering bilingual
programs or language support classes that reflect regional and cultural diversity. The national
curriculum offers flexibility. teachers can adapt lessons to meet student needs, such as varying
instruction speed, offering supplementary materials, or integrating cultural themes that resonate
with learners from diverse backgrounds.

4. Scaffolding and differentiation: Teachers use scaffolding techniques to break down
tasks into manageable parts for different skill levels. Differentiation ensures that learners with
different abilities and learning styles can access language instruction effectively.

In Romania, teaching Romanian as a Non Native Language (RLNM) incorporates
sociocultural knowledge to deepen students' understanding of both the language and their
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identity. One way this is achieved is through the inclusion of cultural content in the curriculum.
Romanian literature, folklore, and history are emphasized, allowing students to connect the
language with national identity by studying the works of prominent authors such as Mihai
Eminescu and Ion Creanga.

Lessons also reflect daily life in Romania, incorporating real-life experiences like
everyday conversations, media, and traditional customs to make the language more relatable
and practical.

Sociocultural diversity is another important focus. Teachers expose students to regional
dialects and the cultural variety of ethnic minorities, such as Hungarians and Roma, to highlight
the linguistic and cultural richness within the country.

Critical thinking is encouraged through discussions about the role of language in shaping
Romanian identity, the impact of globalization, and the evolution of the language since
Romania's accession to the European Union.

The teaching approach is student-centered, involving projects and personal reflections
on Romanian traditions and cultural experiences. This helps students build stronger connections
to their heritage.

Additionally, technology plays a role in supporting RLNM learning. Online resources
give students access to Romanian cultural materials and virtual communities, enhancing their
understanding of both the language and the culture.

For second language learners of Romanian as a Non Native Language (RLNM), several
cultural elements are emphasized to help them better understand local customs and
communication styles. One important aspect is learning local expressions and proverbs. These
common Romanian phrases and idiomatic expressions reflect key cultural values and
communication styles, providing insight into how people interact.

Traditional customs also play a significant role in language learning. Celebrations such
as Martisor, Easter, and various Romanian folk traditions help learners connect with important
cultural practices and understand their significance in Romanian society.

Understanding politeness and respect is another critical element. Romanian social norms
place a strong emphasis on politeness, including addressing people formally or using
appropriate titles. Familiarity with these norms is essential for grasping social communication
in different contexts.

Additionally, folk stories and historical context are introduced to deepen learners'
understanding of Romanian culture. Romanian folklore, myths, and key historical events
provide a richer backdrop to the language, helping learners appreciate the cultural and
communicative nuances.

These cultural elements provide second language learners with the sociocultural context
necessary to engage in meaningful interactions in Romania.
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Romania faces several unique challenges when it comes to teaching Romanian as a
second language (RSL), particularly to immigrants, ethnic minorities, and international
students. One of the main challenges is the country's linguistic diversity. With significant ethnic
minority groups such as Hungarians, Roma, and Germans, many of whom speak their native
languages at home, teaching Romanian in such varied linguistic environments requires
specialized approaches tailored to different language backgrounds.

Another challenge is the limited availability of resources. There is a shortage of
specialized teaching materials and trained educators for Romanian as a second language,
especially outside of major cities. This lack of resources can hinder access to high-quality
instruction for many learners.

Cultural adaptation also poses difficulties for learners. They may find it challenging to
understand local customs, idiomatic expressions, and cultural references that are embedded in
the Romanian language, making everyday communication more difficult.

The presence of regional dialects and variations in pronunciation across Romania adds
another layer of complexity for second language learners. While they are typically taught
standard Romanian, exposure to these regional differences can create confusion.

Finally, motivation and integration present significant challenges, especially for learners
from minority communities. In some cases, cultural or economic factors may reduce the
motivation to learn Romanian, which can impede both language acquisition and social
integration.

To address the challenges associated with teaching Romanian as a second language
(RSL), several effective strategies and best practices have been developed. One approach is
contextualized learning, which integrates local culture, traditions, and real-life situations into
language lessons. By using practical scenarios such as shopping, navigating public
transportation, and social interactions, teachers help learners connect with Romanian society
and use the language in meaningful contexts.

In regions with significant ethnic minority populations, such as Hungarians and Roma,
bilingual education programs have been introduced. These programs gradually transition
students from their native language to Romanian, facilitating smoother linguistic and cultural
integration.

Another key strategy involves the use of customized materials and digital resources.
Developing tailored learning materials, such as textbooks and online platforms suited to
different proficiency levels, has been highly effective. Additionally, digital tools, including
mobile apps and language-learning platforms, provide flexible and interactive ways for learners
to engage with Romanian.

Teacher training programs play a critical role in improving RSL education. These
programs focus on pedagogy, intercultural communication, and understanding the diverse
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needs of learners, equipping educators with the skills to manage multilingual classrooms and
adapt their teaching methods to different language backgrounds.

Immersive learning environments also contribute to successful language acquisition.
Through cultural activities, Romanian-language media, and interactions with native speakers,
learners are exposed to the language in everyday situations, promoting faster learning. Programs
that pair learners with Romanian families or encourage participation in community events allow
for practical language use and deeper cultural assimilation.

Support from the government and NGOs is another important factor in promoting RSL
learning. The Romanian government, along with various NGOs, has implemented integration
programs for immigrants and minority groups. These programs combine language learning with
cultural orientation, helping learners feel more included in Romanian society. Often, these
initiatives offer free language courses, as well as support for employment and access to social
services.

Together, these strategies effectively address linguistic, cultural, and resource-related
challenges in teaching Romanian as a second language, ultimately promoting more successful
learning and integration.

In Romania, specific tools and assessments are employed to track the progress of
learners studying Romanian as a second language (RSL). These are designed to evaluate
essential language skills such as speaking, listening, reading, and writing. One of the key tools
used is diagnostic testing, which helps determine a learner’s initial proficiency level at the start
of a course. Based on these results, teachers can adjust their instruction to focus on the areas
where learners require the most improvement.

Formative assessments are another crucial aspect of language monitoring, involving
regular quizzes and short tests to gauge learners' understanding of grammar, vocabulary, and
basic communication skills. In addition, classroom observations allow teachers to assess
students' speaking and listening abilities in more natural settings, such as group activities or
discussions.

Portfolio-based assessments are also widely used, where learners compile various
works, including essays, creative writing, dialogue practice, and recordings of oral
presentations. This portfolio provides a comprehensive record of their progress over time,
helping teachers evaluate long-term improvement.

Standardized tests are administered in formal educational settings to assess overall
proficiency at different stages. For instance, students might take national evaluations aligned
with the Common European Framework of Reference for Languages (CEFR), especially those
from immigrant or minority backgrounds. The European Consortium for the Certificate of
Attainment in Modern Languages (ECL) is another recognized assessment aligned with CEFR
standards (A1-C2) used to measure proficiency in Romanian as a second language.
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Self-assessment tools are also encouraged, where learners reflect on their abilities
through CEFR’s “Can Do” statements. These tools help learners set personal language goals
and evaluate their progress in listening, reading, writing, and speaking.

Oral proficiency interviews (OPI) play a significant role in evaluating communicative
competence. Through real-time conversations, either formal or informal, teachers can assess
fluency, pronunciation, vocabulary usage, and the learner's ability to respond to different
communicative tasks.

With the rise of digital platforms, computer-based tools are also frequently used.
Language learning apps such as Duolingo or Babbel provide interactive ways to assess grammar
and vocabulary, while some include features that track progress for both learners and teachers.
Additionally, online testing platforms offer automated scoring for grammar, listening, and
reading exercises, providing instant feedback.

Summative assessments, conducted at the end of a course or term, evaluate learners'
overall grasp of the Romanian language through final exams or comprehensive projects. These
assessments, along with the other tools mentioned, enable teachers and learners to monitor
language development, pinpoint areas for improvement, and ensure consistent progress in
acquiring Romanian as a second language.

The outcomes of learning Romanian as a second language (RSL), are evaluated through
a mix of formal assessments, classroom evaluations, and standardized exams. One of the
primary evaluation methods is classroom assessment, which involves formative assessments.
Teachers regularly use tests, quizzes, and oral examinations to monitor students' progress in
language skills such as reading, writing, speaking, and listening. This continuous assessment
helps identify areas needing improvement and provides valuable feedback. Additionally,
projects and presentations, whether individual or group-based, give teachers the opportunity to
assess practical language use. Through role-plays and presentations, students' ability to
communicate in real-world scenarios is evaluated.

Standardized testing is another key method for learners enrolled in formal education
programs. The Romanian Ministry of Education administers these exams at different stages of
schooling, evaluating proficiency in core language areas, including comprehension and
expression. These tests are designed to assess both communicative competence and
grammatical knowledge. For example, the National Evaluation, conducted at the end of 8th
grade, and the Baccalaureate Exam, taken in secondary education, evaluate Romanian language
skills at varying levels.

For non-native speakers, including international students and immigrants, specific
language proficiency certifications are available. Tests such as the European Consortium for
the Certificate of Attainment in Modern Languages (ECL) or in-house exams offered by
language schools and universities are used to evaluate learners’ command of Romanian. These
certifications are often prerequisites for admission to higher education institutions or for
employment.
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Another evaluation approach is portfolio-based assessment, where learners compile their
written work, project outcomes, and oral performance records. This portfolio provides a
comprehensive view of their progress over time and their language skills development.

For immigrants and other learners aiming to integrate into Romanian society, evaluation
also focuses on fluency and integration metrics. Teachers or evaluators assess how well students
use Romanian in social situations, their understanding of local customs, and their participation
in community activities.

These varied evaluation methods, combined with ongoing feedback, help ensure that
second language learners reach the desired level of proficiency in Romanian.

1.6. Country-specific aspects of teaching national language as
second language - Sweden

There is no specific curriculum for children in primary school (age 6-15 years) who are
new to Sweden and will learn the first basic Swedish.

In some cases, newly arrived students may begin their schooling in the Swedish school
in a preparatory class. The purpose of the preparatory class is to prepare the students' language
skills so that they can participate in regular teaching with the grade and class they belong to.

The teaching in the preparatory class does not have its own syllabus. All the teaching
cannot take place in the preparatory class, but the students must have certain parts of their
teaching in the regular class, and usually that time is spent on practical aesthetic subjects (Arts,
home and consumer studies, physical education, music etc.). Successively, the time in
preparation class should decrease and thus increase in regular class. However, preparatory
classes are not available at all schools and there is no requirement that there should be.

In primary school in Sweden, students who do not have Swedish as their mother tongue
study according to a curriculum called Swedish as a second language, abbreviated SVA.

SV A s studied instead of the subject Swedish. The curriculum in SVA is not specifically
laid out for beginners and there are currently no guidelines for how that teaching should be done
in the case of students in primary school (ages 6-15). Teaching must be adapted to the student's
prior knowledge, prerequisites, knowledge and experience.

Possibilities to have a so-called prioritized timetable exist. This means if the principal in
consultation with teaching teachers can decide to remove subjects that are not considered
equally prioritized and replace these with several teaching hours in Swedish/Swedish as a
second language to give the student more time to learn Swedish.

If you are new to Sweden aged 16-19, you can apply to attend a language introductory
high school program. There you can learn the Swedish language and about Swedish society at
the same time as studying other school subjects for upper secondary school. The planning of
the student's education must be based on the student's goals with the education and all students
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must have an individual study plan. For newly arrived students, it is about seeing where the
student is in their second language development, from beginner level to advanced level, as well
as the continued development of school subjects based on age, previous knowledge and
experience. There is thus no specific curriculum for Swedish for second language students
within language introduction.

If you want to learn Swedish as an adult, you can read Swedish for immigrants, SFI.
There you learn to speak, read and write in Swedish and gain knowledge about Swedish society.
It is a municipal adult education that is free. It consists of three different study paths, 1, 2 and
3 and four different courses, A, B, C and D. Study path 1 consists of courses A, B, C and D,
study path 2 of courses B, C and D and study path 3 of courses C and D. The different study
paths are aimed at people with different backgrounds, conditions and goals. The study paths
show which entry course and rate of progression are suitable. A student begins his studies within
the study path and on the course within the study path that best suits his or her individual
circumstances. Study path 1 is aimed primarily at people with a very short study background
and study path 3 at those who are used to studying.

Syllabus in Swedish as a second language in the compulsory school.

The syllabus differs for different ages. The requirements increase for goal fulfillment
the higher grade you go up. On the other hand, the number of hours that students must be taught
in Swedish as a second language is reduced.

In grades 1-3 (ages 7-9), students must study 680 hours of Swedish as a second language,
which means approx. 225 hours per year. | grades 7-9 (ages 13-15) students should only study
290 hours, which means approx. 97 hours per year.

The curricula in Swedish primary school are divided into 3 parts:
- The subject's purpose

. Here it is described why the subject is taught and what students are expected to
develop through the teaching. It includes overall goals; which knowledge, skills and abilities
the students should develop through the subject. Significance for individual and society: how
the subject relates to students' personal development and society's needs. Central competences:
For example, analytical thinking, creativity or problem solving which the subject promotes.

. The purpose of course plans serves as a guide for teachers and provides a basis
for how the teaching should be planned and implemented. It is often linked to the knowledge
requirements that indicate what the students need to know in order to reach the course's goals
and/or achieve different grade levels.

- Core content:

. The core content describes areas of knowledge and elements that the teaching
must cover. It functions as a framework for what the teacher should cover in teaching and is
adapted to the students' level of development. The content of the core content is mandatory to
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teach but some freedom is given how it is presented. The core content is adapted to the various
stages found in the Swedish school. The core content is an important part of the syllabus and
closely linked to both the purpose of the subject and the knowledge requirements.

- Criteria for assessment of knowledge and grading criteria in the subject.

. This shows what is required to achieve the goals in the subject and what criteria
exist to achieve different grade levels. Criteria for assessment of knowledge provide an
understanding of what is to be assessed and the grading criteria provide an understanding of
what level of knowledge and skill is required for different grades. The grading criteria are based
on the core content and must relate to the subject's purpose, so that the assessment focuses on
what is most relevant to the subject's aim.

Swedish as a second language teaching shall provide pupils with the prerequisites for
developing

. the ability to express themselves and communicate in speech and writing,
recognize language structures and follow language norms,

. the ability to adapt the language to different purposes, listeners or readers, and
contexts,

. the ability to read and analyze fiction and other texts for different purposes, and

. the ability to search for and evaluate information from different sources.

Core content
Years 1-3 (7-9 year olds)
Reading and writing

. Reading individually and in a group. Reading-related activities and strategies for
understanding, decoding and interpreting words, concepts and texts.

. Reading direction and the relationship between sounds and letters in comparison
with other languages the pupil knows.

. Retelling parts of the content in different texts, making inferences about the
message of texts and comparing with one’s own experiences.

. Writing individually and in a group. Strategies for writing words, sentences and
different types of texts, adapting to their structure and language features. Creating texts with
interplay between words and images, both with and without digital tools.

. Basic text revision.

. Writing by hand and using digital tools.

. Linguistic structures and norms. Word inflection and sentence structure with
linking words, in comparison with other languages the pupil knows. Basic writing rules,
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including lower and upper case, the most common punctuation marks and spelling of common
words in texts relevant and familiar to the pupils.

. The alphabet and alphabetical order.
Speaking, listening and conversation

. Strategies for listening, understanding and making oneself understood in
situations in which one’s own Swedish language is not sufficient, such as asking for
clarification, explaining and using different languages as a resource.

. Structured conversations. Talking about everyday events and expressing
feelings, knowledge and opinions. Listening, asking questions and making comments. Phrases,
expressions and value connotations of words.

. Active listening and retelling important parts of the content.
. Giving and receiving oral instructions.
. Oral presentations and oral narration. Objects, images, digital media and tools

and other aids to support presentations.

. Pronunciation, emphasis and sentence intonation and the importance of
pronunciation in making oneself understood. Swedish pronunciation in comparison with other
languages the pupil knows.

Texts

. Fiction for children from different times and different parts of the world. Songs,
oral narration, picture books, chapter books, lyrical poetry, drama, fairy tales and myths. Texts
that illustrate people’s experiences.

. Message, structure and content of narrative texts. How a narrative text can be
organised, with an introduction, sequence of events and conclusion, and expanded with simple
environment and character descriptions. The words and expressions in the texts.

. Some important authors and illustrators of children’s literature.

. Non-fiction texts for children. Descriptive, explanatory and instructional texts
and how their content can be organised.

. Oral texts, such as children’s radio programmes and recorded texts.
. Texts that combine words and images as well as texts in digital environments for
children.

Language use

. Language strategies for remembering and learning, such as graphic models.

. Words and concepts that express feelings, knowledge and opinions in a varied
manner.
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. How words and statements are perceived by others depending on tone of voice,
body language and the nuances of words. Language use and the opportunities and risks of
personal communication in digital media.

. Words and concepts to name events relevant to pupils and objects in pupils’
everyday life. The range of meanings and categorisation of everyday words in comparison with
other languages the pupil knows, such as several words in one language corresponding to a
single word in another language.

. Sayings and idioms in comparison with other languages the pupil knows.

. Differences between spoken and written language. Information searches and
critical evaluation of sources

. Information searches in books and magazines and on websites for children and
online search engines.

. How the sender of a text affects its content.
Years 4-6 (10-12 year olds)
Reading and writing

. Reading individually and in a group. Reading-related activities and strategies for
understanding, decoding and interpreting words, concepts and texts from different media.
Recognising the message of texts, both directly and indirectly expressed.

. Summary of texts.

. Making inferences about texts in relation to contexts within and outside the text
and to one’s own reading experience.

. Writing individually and in a group. Strategies for writing different types of
texts, adapting to their structure and language features. Creating texts with interplay between
words, images and sounds, both with and without digital tools.

. Revising the content and form of texts written individually and in a group.
Giving and receiving feedback on texts.

. Writing by hand and using digital tools.

. Linguistic structures and norms. Word inflection, sentence structure with main

clauses and subordinate clauses, and Swedish word order in comparison with other languages
the pupil knows. Text cohesion using linking words. Spelling, punctuation and parts of speech.

. Swedish and multilingual dictionaries and digital tools for expanding vocabulary
and for word comprehension and spelling.

Speaking, listening and conversation
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. Strategies for understanding and making oneself understood when one’s own
Swedish language is not sufficient, such as asking for clarification, paraphrasing and using
different languages as a resource.

. Characteristics of spoken language that can impede comprehension: reductions,
assimilations and rate of speech.

. Different forms of structured conversations, such as dialogues and interviews.

. Active listening, asking questions, expressing thoughts and feelings, making

inferences and arguing in different dialogue situations and in connection with democratic
decision-making processes. Use of linking words to compare, explain and exemplify.

. Oral presentations and oral narration for different listeners. Organisation, with
introduction, content and conclusion. Key words, images, digital media, tools and other aids for
planning and delivering an oral presentation. How gestures and body language can affect a
presentation.

. Pronunciation, sentence intonation and the relationship between emphasis and
meaning. Swedish pronunciation in comparison with other languages the pupil knows.

. Fiction for children and adolescents from different times, from Sweden and other
parts of the world. Lyrical poetry, drama, fairy tales and myths. Texts that highlight the human
condition and issues of identity and life.

. The message, language features and structure of narrative texts. Flashbacks,
environment and character descriptions, and dialogue. The words and expressions in the texts.

. Some important children’s and young adult fiction writers and their works.

. Non-fiction texts for children and adolescents. Descriptive, explanatory,
instructional and argumentative texts. The content, structure, typical language features of the
texts, and their words and concepts.

. Oral texts, such as radio programmes for children and adolescents, and recorded
texts.

. Texts that combine words, images and sounds as well as texts in digital
environments. Content, structure and typical language features of texts.

Language use

. Language strategies for remembering and learning, such as graphic models and
key words.
. Words and concepts that express feelings, knowledge and opinions in a varied

manner. The nuances and value connotations of words and concepts.

. Words and concepts in both everyday and school language. Ambiguous words,
the interrelationship of words, the classification of words into superior and inferior order and
the range of meanings of words in comparison with other languages the pupil knows.
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. Sayings and idioms in comparison with other languages the pupil knows. Fixed
phrases and similes.

. Formal and informal language. Differences in language use depending on the
listener or reader, purpose and context. Responsible behaviour when communicating in digital
and other media. Information searches and critical evaluation of sources

. Information searches in some different media and sources, such as in
encyclopaedias, through interviews and in online search engines.

. How to compare sources and assess their reliability with a sourcecritical
approach.

Years 7-9 (13-15 year olds)
Reading and writing

. Reading individually and in a group. Reading-related activities and strategies for
understanding, interpreting and analysing texts from different media. Recognising messages,
themes and motifs in texts, as well as their purpose, sender and context. Recognising content
that may be directly or indirectly expressed in the text.

. Summary of texts.

. Analysing texts in relation to the originator, time and other texts, as well as in
relation to personal experience, frames of references, different life issues and world issues.

. Writing individually and in a group. Strategies for writing different types of
texts, adapting to their structure and language features. Creating texts with interplay between
words, images and sounds.

. Organisation and editing of texts using digital tools. Revising the content and
form of texts written individually and in a group. Giving and receiving feedback on texts.

. Linguistic structures and norms. Sentence structure and word order in Swedish
in comparison with other languages the pupil knows. How cause, effect and conditional
relationships can be expressed through different types of subordinate clauses. Paragraphing and
text cohesion with relationship markers, repetition of the same or related concepts, and
alternating between known and new information in the text. Punctuation, parts of speech,
concord, tense, gender and clause elements, and spelling.

. Swedish and multilingual dictionaries and digital tools for expanding vocabulary
and for word comprehension, variation and spelling.

Speaking, listening and conversation

. Strategies for understanding and making oneself understood when one’s own
Swedish language is not sufficient, such as paraphrasing, using synonyms and using different
languages as a resource.
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. Different forms of dialogue. Active participation; expressing feelings, thoughts
and knowledge; listening; asking questions; making inferences; and expressing and responding
to arguments. Use of connectives to compare, justify, exemplify and problematise.

. Leading a discussion and summarising the main points of what was said.

. Oral presentations and oral narration for different listeners. Adapting language,
content and organisation to the purpose, listener or reader, and context. Speech scripts and
various tools for planning and delivering oral presentations, both with and without digital
technology.

. The prosody of the Swedish language and the importance of pronunciation in
making oneself understood. Different varieties of spoken Swedish: dialects and sociolects.

Texts

. Fiction for adolescents and adults from different times, from Sweden and other
parts of the world. Epic poems, lyrical poetry and drama. Texts that highlight the human
condition and issues of identity and life.

. Language features, structure and narrative perspective in narrative and poetic
texts. Imagery, representations, parallel action, flashbacks, environment and character
descriptions, and dialogue.

. Some genres of fiction and how they differ in style and content.

. Some important fiction writers and their works and the historical and cultural
contexts in which they were written.

. Non-fiction texts for adolescents and adults. Descriptive, explanatory,
investigative, instructional and argumentative texts. The purpose, content, structure and
language features of texts and their words and expressions. Combinations of different text types.

. Oral texts, such as radio programmes for adolescents and adults, and recorded
texts.

. Texts in digital environments and other texts that combine words, images and
sounds. Linguistic and dramaturgical components and how the expressions can interact with
each other, for example in cinematic storytelling, theatre performances and web texts.

Language use

. Language strategies for remembering and learning by identifying key words,
taking notes and using graphic models.

. Words and concepts that express feelings, knowledge and opinions in a varied
manner. The nuances and value connotations of words and concepts.

. Words and concepts in both everyday and school language. Ambiguous words,
synonyms, the classification of words into superior and inferior order and the range of meanings
of words in comparison with other languages the pupil knows.
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. Word formation, such as compound words and derivations with suffixes and
prefixes. Figurative language, nominalisations, fixed phrases and idiomatic expressions in
comparison with other languages the pupil knows.

. Differences in language use depending on the purpose, listener or reader, and
context. The importance of language in exercising influence.

. Language use, freedom of expression and privacy in both digital and other
media, and in different contexts.

Information searches and critical evaluation of sources

. Searching for information in libraries and online, in books and mass media and
through interviews.

. How to reference, quote and cite sources, including references to digital media.

. How to sift through a large amount of information and assess the reliability of
sources with a source-critical approach.

Syllabus in Swedish as a second language in the Upper secondary level

At upper secondary level (16-19 year olds), 3 different levels of Swedish as a second
language are offered:

. Swedish as a second language 1, which is based on the knowledge provided by
primary school or the equivalent.

. Swedish as a second language 2, which is based on the course Swedish as a
second language 1.

. Swedish as a second language 3, which is based on the course Swedish as a
second language 2.

The teaching of Swedish as a second language at upper secondary level must give
students the conditions to develop the following:

1. Ability to communicate in speech and writing and adapt the language to subject,
purpose, situation and recipient.

2. Ability to use a rich vocabulary in a way that is relevant to the context.

3. Knowledge of the structure of the Swedish language and linguistic norms, i.e.
how words, phrases and sentences are structured and how these interact.

4. Ability to structure, reference, evaluate and critically review the content of oral
and written language.

5. Ability to read and reflect on texts of various kinds.

6. Ability to read and reflect on fiction in different forms and from different parts

of the world.
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7. Knowledge of language and linguistic variation as well as the ability to reflect
on language use and attitudes to different language use.

8. Ability to compare the Swedish language with one's own mother tongue and
other languages in which the student has skills, as well as ability to reflect on one's own
language learning.

Swedish as a second language 1, Central content

. Oral presentations and oral narratives for different listeners. Strategies for
understanding and making themselves understood in conversations and discussions.
Participation in conversations and discussions, where language, content and disposition are
adapted to the subject, purpose, situation and recipient and where arguments are used to clarify
their own views and to respond to the arguments of others. Use of both digital and other
technical presentation tools to support and improve oral presentations.

. Written presentation of texts for communication and reflection. Strategies for
writing different types of texts that are adapted to the subject, purpose, situation and recipient.
Use of digital tools for text processing as well as for response to and cooperation in texts. Text
construction, textual patterns and linguistic features, especially in narrative, descriptive and
argumentative texts. Reference and quotation techniques and references to different sources.
Copyright and integrity issues in digital publishing.

. Vocabulary and structure of the Swedish language in different communication
situations.
. Reading and discussion of texts used in everyday life, social situations, studies

and working life. - Reading and discussion of modern fiction written by both women and men
that gives an insight into different cultures, universal themes and Swedish reference
frameworks.

. Linguistic variation in Sweden and in the Swedish language, with emphasis on
how language variation is linked to, for example, origin and place of residence, age, gender and
social background. Attitudes towards linguistic variation. The impact of digitalisation on
language and linguistic usage. Differences between formal and informal linguistic usage and
spoken and written language.

. Comparison between the Swedish language and the student's mother tongue.

. Reflection on language learning, with an emphasis on how oral situations and
texts can be used to build vocabulary and develop the language.

Swedish as a second language 2, Central content

. Oral investigative and argumentative presentations in and to a group. Use of both
digital and other technical presentation tools to support and improve oral presentations.
Strategies for understanding and making themselves understood in conversations, discussions
and presentations. Participation in conversations and discussions, where language, content and
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disposition are adapted to the purpose and recipient and where arguments are used to clarify
their own views and to respond to the arguments of others.

. Written presentation of investigative and argumentative texts. Strategies for
writing different types of texts that are adapted to the subject, purpose and recipient. Use of
digital tools for text processing as well as for response to and cooperation in texts. Text
construction, textual patterns and linguistic features, especially in investigative and
argumentative texts. Reference and quotation techniques and references to different sources.

. Vocabulary and structure of the Swedish language in different communication
situations.
. -Reading and discussion of texts used in everyday life, social situations, studies

and working life. - Reading and discussion of fiction written by both women and men from
different cultures and times that provides the basis for developing the language and discussion
about narrative structures, universal themes and common literary motifs.

. Linguistic variation in Sweden and in the Swedish language. Language
relationships and language changes. The position and status of Swedish, immigrant languages,
minority languages, Swedish sign language and dialects.

. Comparison between Swedish, the student’s mother tongue and other languages
that the student has knowledge of.

Swedish as a second language 3, Central content

. Oral presentation of an investigative and argumentative type for different
recipients. Strategies for understanding and making themselves understood in conversations,
discussions, debates and presentations. Factors that make an oral presentation interesting and
convincing. Use of both digital and other technical presentation tools to support and improve
oral presentations. Participation in conversations and discussions, where language, content and
disposition are adapted to the purpose and recipient and where arguments are used to clarify
their own views and to respond to the arguments of others. Disposition, linguistic features and
rhetorical approaches in different types of oral presentation.

. Written presentation of investigative and argumentative texts of a scientific
nature. Use of digital tools for text processing as well as for response to and cooperation in
texts. Strategies for writing different types of texts that are adapted to the subject, purpose,
situation and recipient. Text construction, textual patterns and linguistic features. Reference and
quotation techniques and basic knowledge of source criticism.

. Vocabulary and structure of the Swedish language in different communication
situations.
. Reading of and discussion about texts of various kinds, with emphasis on

structuring, referencing, evaluating and critically examining larger quantities of text, as well as
discussing the structure, language and style of texts of a scientific nature.
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. Reading and discussion of fiction written by both women and men from different
cultures and times, with the emphasis on summarising, interpreting, evaluating and referring to
the texts.

. Linguistic diversity and use of language, with emphasis on how gender, social
background and cultural affiliation affect people's way of speaking and writing and how
language can be used to express power relationships. Differences between the language usage
of the majority society and the minorities.

. Reflection on language learning, with emphasis on developing strategies for
further learning.

1.7. Country-specific aspects of teaching national language as
second language - Turkiye

Turkey has recently become a country that stands out with its language, as in many other
areas. The increase in the number of foreign students coming to Turkey for education, the fact
that Turkish is ranked fifth among the most spoken languages, and the popularity of Turkish by
nations that want to communicate with Turks continue today. The activities of institutions and
organizations related to teaching Turkish as a foreign language are increasing, and trainings,
courses and certification programs are organized in universities to train field experts. It is
thought that the number of academic studies has increased due to these situations, but the
expected level has not been reached in the program studies of teaching Turkish as a foreign
language. The absence of a common program can affect the language teaching processes and
results, and different results and applications can emerge in many subjects. Educational
activities carried out by various organizations both within the borders of the country and abroad
require that teaching Turkish as a second/foreign language be carried out according to certain
standards. The fact that education-training programs are a guide that organizes the teaching
process in a planned manner increases the importance of program studies in teaching Turkish
to foreigners and the number of studies conducted on this subject.

Teaching Turkish can be discussed under two main titles: The teaching of Turkish as a
mother tongue and a foreign language. The teaching of Turkish as a foreign language has been
discussed in this study and the problems encountered in the teaching of Turkish as a foreign
language have been evaluated under three titles:

1. The Curriculum Problem,
2. The Teaching Environment Problem,

3. The Problems Encountered by Students.

The first and most important problem in the teaching of Turkish to foreigners is
the inadequacy of the curricula and the studies, which may act as sources for the development
of these curricula. For the purpose of solving this problem, there is need for a curriculum, which
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is suitable for the needs of this target group, and books, which are prepared in conformity with
this curriculum and according to the level of the students while containing sufficient pictures
and literary texts. Another problem is that the age and the level of the students are not
considered when the curricula are being prepared.

The teaching of Turkish as a foreign language being the case, in parallel with the
curricula various problems are encountered in the creation of the teaching environments suitable
for age and level or in relation to the characteristic of the teaching environment. By considering
whether it is in Turkey or abroad, creating teaching environments with a suitable equipment for
the age and the level of the student may be a solution for the teaching environment problem. In
addition, there are “multi language, multicultural” learning environments involving students
from different cultures which share the same environment. Establishing communication
between the students and arranging inner and outer class activities to develop this
communication in such environments needs the knowledge and the effort of the teaching staff.
Therefore, the teachers need to have knowledge concerning various teaching environments and
the needs of students in these environments. When observed from the perspective of the
students, the various learning problems encountered in the learning of any foreign language are
also effective for the learning of Turkish. VVarious problems are encountered in the learning of
the components of a language or the development of skills for the use of a language. These
problems have been discussed in the third and final sections of the study under the titles of
problems pertaining to pronunciation, morphology, syntax, semantics and suggestions, which
may help providing the solutions for these problems presented.

Teaching Turkish as a second language to foreigners is an evolving field that
requires a structured approach, cultural sensitivity, and effective methodologies. As
globalization fosters mobility and international communication, the demand for learning
Turkish has increased, especially among students, business professionals, and expatriates. This
article explores the methodologies, challenges, and practical applications of teaching Turkish
as a second language.

1. Understanding the Learner Profile

Before designing a Turkish language curriculum, it is essential to understand the
target learners. Students may come from diverse linguistic backgrounds, with varying levels of
exposure to Turkish. For example:

. Absolute Beginners: Learners with no prior knowledge of Turkish require a
structured introduction to pronunciation, basic vocabulary, and simple sentence structures.

. Intermediate Learners: Those who have some familiarity with Turkish need
reinforcement in grammar, listening, and conversational skills.

. Advanced Learners: Individuals who wish to attain fluency require practice in
idiomatic expressions, complex grammar structures, and academic or professional Turkish.

2. Teaching Methods and Approaches
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Several methodologies can be employed in teaching Turkish to foreigners:
a. Communicative Language Teaching (CLT)

This approach emphasizes communication over rote memorization. Teachers encourage
students to engage in dialogues, role-playing, and real-life scenarios. For example, students can
practice ordering food in a Turkish restaurant or asking for directions in Istanbul.

b. Task-Based Language Teaching (TBLT)

TBLT focuses on completing specific tasks that involve language use. For instance, a
lesson might involve writing an email in Turkish or conducting a short interview with a native
speaker.

¢. Grammar-Translation Method

While outdated in some contexts, this method is still useful for learners who prefer
analytical learning. It involves translating sentences between Turkish and the learner’s native
language to understand grammar structures.

d. Immersion and Contextual Learning

Encouraging students to immerse themselves in Turkish culture through movies, music,
literature, and conversation helps reinforce their learning. Watching Turkish series like Dirilis:
Ertugrul or Muhtesem Yiizyil can expose learners to authentic pronunciation and expressions.

3. Common Challenges in Teaching Turkish
a. Pronunciation Difficulties

Turkish has unique phonetic features, such as vowel harmony and the distinction
between soft and hard consonants. For instance, learners may struggle with sounds like “1” (as
in “kisa”) and “g” (as in “yagmur”). Phonetic drills and listening exercises can help.

b. Grammar Complexity

Turkish grammar differs significantly from Indo-European languages. Features like
agglutination (adding suffixes to root words) and vowel harmony can be challenging. A
common difficulty is forming long compound verbs, such as “yapabilecekmissiniz” (you were
supposed to be able to do it). Breaking grammar rules into digestible parts and using visual aids
can aid comprehension.

c. Lack of Exposure

Many learners struggle due to a lack of opportunities to practice Turkish outside the
classroom. Encouraging language exchange programs, conversation clubs, and online resources
can bridge this gap.

4. Effective Teaching Strategies

a. Using Visual and Multimedia Aids
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Visual storytelling, flashcards, and videos can help learners grasp new vocabulary and
cultural contexts. Using apps like Duolingo or Turkish learning podcasts can supplement
traditional lessons.

b. Interactive Activities and Role-Playing

Games, debates, and storytelling enhance engagement. For instance, students can
simulate a shopping experience in a Turkish bazaar.

c. Cultural Integration

Understanding Turkish culture, traditions, and history makes language learning more
meaningful. Discussing Turkish festivals like Ramazan Bayrami or Kurban Bayrami can
provide cultural insights along with language practice.

5. Country-Specific Aspects of Teaching Turkish

Each country has its own policies, cultural expectations, and approaches to teaching its
national language as a second language. In Turkey, teaching Turkish to foreigners is often
facilitated through official institutions such as TOMER (Tiirkce Ogretim Merkezi), which
offers structured courses tailored to different proficiency levels. Additionally, the Yunus Emre
Institute promotes Turkish language and culture internationally, providing support for language
learners abroad.

Some country-specific factors influencing Turkish language instruction include:

. Government Support: The Turkish government actively promotes the teaching
of Turkish through scholarships, cultural exchange programs, and language centers.

. Integration Policies: Turkey has a growing number of foreign residents,
including refugees and expatriates, making Turkish language instruction crucial for social
integration and workforce participation.

. Cultural Sensitivity: Understanding local traditions, values, and communication
styles is essential in Turkish language teaching, especially for learners coming from vastly
different cultural backgrounds.

. Dialects and Regional Variations: While standard Turkish is used in education,
exposure to regional dialects (e.g., Black Sea or Southeastern accents) can enhance
comprehension and communication skills.

6. Conclusion

Teaching Turkish as a second language requires a blend of structured methodology,
interactive engagement, and cultural integration. By addressing pronunciation challenges,
grammar difficulties, and practical exposure, educators can create an effective and enjoyable
learning experience for foreigners. With the right strategies, Turkish language learning can
become accessible and rewarding for learners worldwide.
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Part 2. Language constructions in teaching national language as
second language

2.1. Overview

For effective second language instruction, it is essential to consider the specific
outcomes related to the development of each communicative skill.

The beginner levels of language proficiency are Al and A2.

A1l A2

Basic User Basic User
| can understand familiar words and | can understand phrases and the
very basic phrases concemning myself, | highest frequency vocabulary related
my family and immediate concrete to areas of most immediate personal
E.l n surroundings when people speak relevance (e.g. very basic personal
. . slowly and clearty. and family information, shopping,
= Listening local area, employment). | can catch
C the main point in short, clear, simple
o messages and announcements.
w
.
D | can understand familiar names, words | | can read very short, simple texts. |
'E and very simple sentences, for can find spedific, predictable
[I] example on notices and posters or in information in simple everyday
- catalogues. matenial such as adverfisements,
Reading prospeciuses, menus and timetables
and | can understand short simple
personal letters.
| can interact in a simple way provided | | can communicate in simple and
the other person is prepared to repeat routing tasks requiring a simple and
or rephrase things at a slower rate of direct exchange of information on
Q gpeech and help me formulate what I'm | familiar topics and activities. | can
frying to say. | can ask and answer handle very short social exchanges,
SpDkEﬂ simple guestions in areas of immediate | even though | can't usually
)] interaction need or on very familiar topics. understand enough to keep the
£ conversation going myself.
=
g
wn | can use simple phrases and | can use a senes of phrases and
sentences to describe where | live and | sentences to describe in simple
D people | know terms my family and other people.
living conditions, my educational
SpDkt:{ﬂ background and my present or most
production recent job.
| can write a short. simple postcard, for | | can write short, simple notes and
example sending holiday greefings. | messages. | can wiite a very simple
oo can fill in forms with personal details, personal letter, for example thanking
c , for example entering my name, someone for something.
= nationality and address on a hotel

Wiiting registration form.

2
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The levels of independent language use are B1 and B2.

B1

Independent user

I can understand the main points of dear
standard speech on familiar matters
regularly encountered in work, schoal,
leisure, etc. | can understand the main
point of many radio or TV programmes
on current affairs or topics of personal or
professional interest when the delivery is
relatively slow and clear.

I can understand texts that consist
mainly of high frequency everyday or job-
related language. | can understand the
description of events, feelings and
wishes in personal letters.

I can deal with most situations likely to
arise whilst travelling in an area where
the language is spoken. | can enter
unprepared into conversation on topics
that are familiar, of personal interest or
pertinent to everyday life (e.g. family,
hobbies, work, travel and current
events).

I can connect phrases in a simple way in
order to descoribe experiences and
events, my dreams, hopes and
ambitions. | can briefly give reasons and
explanations for opinions and plans. |
can narrate a story or relate the plot of a
book or film and describe my reactions.

| can write simple connected text on
topics which are familiar or of personal
interest. | can write personal letters
describing experiences and impressions.

B2

Independent user

| can understand extended speech and
lectures and follow even complex lines
of argument provided the topic is
reasonably familiar. | can understand
most TV news and current affairs
programmes. | can understand the
majority of films in standard dialect.

| can read articlez and reports
concerned with contemporary
problems in which the writers adopt
particular atttudes or viewpoints. | can
understand contemporary literary
prose.

| can interact with a degree of fluency
and spontaneity that makes regular
interaction with native speakers quite
possible. | can take an active part in
discussion in familiar contexts,
accounting for and sustaining my
VIEWS.

| can prezent clear, detailed
descriptions on a wide range of
subjects related to my field of interest. |
can explain a viewpoint on a topical
issue giving the advantages and
disadvantages of various options.

| can write clear, detailed text on a wide
range of subjects related to my
interests. | can write an essay or
report, passing on information or giving
reasons in support of or against a
particular point of view. | can write
letters highlighting the personal
significance of evenis and experiences.
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More specifically, the skills for levels Al and A2 are as follows:
Level Al
1. LISTENING

Students can understand:

. When people speak slowly, clearly, and with pauses on essential topics related
to their daily lives;

. Discussions about the location of an object or a person in their immediate
environment;

. Very brief descriptions of an object, room, or home, including words for color,
shape, and size;

. Simple expressions about the weather, clothing, and some food and drink items;

. Days of the week, months, seasons, and words for holidays;

. The time (whole and half-hours);

. Basic travel-related vocabulary for everyday life and vacations;

. A simple and short story, with or without visual support (continuous or
interrupted text with illustrations, video, or gestures);

. Greetings for meetings and farewells, congratulations, and questions about well-
being;

. Short questions about themselves, their family, pets, friends, school, vacations,

leisure activities, and objects from daily life, including their location; familiar animals and
plants; the time (whole and half-hours), day of the week, month, season, weather, or a holiday;
likes and dislikes;

. Simple requests, thanks, and apologies, agreement and disagreement;

. Short instructions;

. The main points of a brief oral excerpt from a song, phone message, or weather
forecast.

2. READING

Students can read and understand, with or without visual support:

. Simple sentences if read slowly several times;

. Basic personal information;

. Names of countries or continents, days of the week, months, seasons, weather,
holidays, colors, shapes, clothes, food, drinks, some body parts, everyday objects, modes of
transport, some professions, some plants and animals;
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. Short sentences and texts about family, school, and vacations;

. Individual words and phrases in songs, poems, stories, etc.;

. Brief messages on postcards or greeting cards, including electronic ones;
. Signs and short inscriptions at school or in the city;

. Information from labels, posters, or newspapers;

. Short instructions;

. Short texts on familiar topics.

3. SPEAKING

Students are able to:

. Introduce themselves briefly, as well as their family and friends;

. Share with familiar expressions what they do at school, in their free time, and
their weekly schedule;

. Talk about the weather, seasons, vacations, and major holidays of the year;

. Provide short information about some animals, plants, countries, and continents

with simple sentences;

. Give very brief descriptions of objects or images;

. Provide brief instructions;

. Greet and introduce themselves, present their family, friends, and pets;

. Respond to and ask short questions about themselves (name, age, residence),

family, pets, friends, school, vacations, leisure activities, everyday objects, their location,
familiar animals and plants, time (whole and half-hours), day of the week, month, season,
weather, or a holiday, likes and dislikes, well-being;

. Formulate simple requests, give thanks, and apologize;

. Express agreement or disagreement;

. Play a simple and brief role-play;

. Say they don’t understand and ask for clarification when needed.

4, WRITING
Students are able to:
. Write their name and other familiar proper names correctly;

. Write a greeting card for a birthday or major holidays;

Complete their weekly schedule;

Fill out a simple questionnaire;
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. Write short words or phrases with visual support;
. Write a short text with simple sentences on a familiar topic.
Level A2

1. LISTENING

Students can understand:

. When people speak slowly and clearly on topics related to daily life (e.g., food,
clothing, hygiene, etc.);

. Everyday words and phrases related to their environment—family, home,
school, favorite activities;

. Simple sentences containing information about basic personal needs—food,
doctor, and others;

. Short stories;

. When someone talks about dates and times;

. A short text, if the main words and ideas are familiar;

. The main idea and key points of a short story with familiar vocabulary;

. Information from everyday conversations if the speaker speaks slowly and
clearly;

. The key moments and details of the speech around them if people speak clearly

in standard Bulgarian on familiar topics;

. The main idea and some details of a short dialogue between friends on everyday
topics.

2. READING

Students are able to:

. Read and understand simple messages and texts related to personal interests if
they contain everyday vocabulary, including recognizing present, past, or future events;

. Understand the main ideas and opinions expressed simply in longer written texts;

. Read short sentences with familiar and new words, possibly with assistance;

. Find familiar words in a book;

. Understand short simple texts with visual support (interrupted texts with

illustrations, diagrams, or accompanied by video, gestures, etc.);

. Read short stories with the help of word lists or images.
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3. SPEAKING
Students are able to:

. Talk about pets, the origin of their parents, favorite colors, daily routines, likes
and dislikes, favorite places, what they usually watch on TV, what they do at home, and future
plans;

. Describe places with simple expressions and everyday vocabulary, and how to
reach them—transport, distance, time, objects, people, familiar animals;

. Make brief descriptions of objects (color, size, and shape) and compare them
(general comparisons).

4. WRITING

Students are able to:

. Describe people, familiar objects, or places with short sentences or given words;

. Write about daily life with simple expressions (family, school, hobbies,
vacations, holidays, preferences, events, travels, and personal experiences);

. Write about how they feel and provide reasons for it with simple sentences;

. Write captions for pictures, short instructions, recipes, short news items for the

school newspaper, simple dialogues for brief role-play, and stories based on a series of images;

. Use short sentences to express preferences or what they want to receive (for
Christmas, for a birthday).

2.2. Teaching Bulgarian as second language

A fundamental principle in the proposed methodology for teaching Bulgarian as a
second language is the distinction between the concepts of language and speech (the language-
speech dichotomy according to F. de Saussure). This principle underpins both the development
of each lesson and the overall teaching process, following the trajectory of speech — language
— speech. This means that:

The teaching predominantly focuses on the level of speech;

The teaching of each lesson follows a three-step process.

The first step involves training and transformational work on speech, where speech
habits are developed. The second step reaches the level of language and linguistic competence,
meaning an understanding of language as a system. The third step returns to the level of speech,
but at a qualitatively higher level, where the habits acquired in the first step and the knowledge
from the second step are transformed into speech ability.
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This is a complex, progressive educational process that unfolds in several
methodological phases:

Presentation: An introductory text is presented in its entirety to enable global
comprehension. Understanding is checked with questions about the overall meaning: Who is
speaking? What are they talking about? Where are they speaking? In the initial stage, it is more
effective for teaching texts to be in the form of dialogues. During repeated listening, questions
are asked for detailed understanding of specific informational elements.

Semantization of Vocabulary: This refers to revealing the meaning of words.
Semantization is one of the most complex methodological challenges. As S. Peycheva notes,
“semantization of words... is not seen as a one-time act that merely introduces their meaning...
Knowledge is considered formed when it becomes part of linguistic consciousness when it is
stored in linguistic memory within the system of previously learned speech resources”
(Peycheva 2012: 128). Given the complexity of the semantic aspect of words, we propose the
following model for full semantization, comprising three stages for each lexical-semantic
variant of the word:

1. The translation method or visual method is used, which allows learners to grasp
the signifying and connotative components of the word's meaning in a simple and efficient way.

2. Definitions are used to aid in understanding the signification of the word and to
block lexical interference at the signifying level.

3. The method of word collocation is employed: presenting several word
combinations where the meaning of the word becomes particularly clear. This helps learners
understand the meaning, emphasizes syntagmatic system-dependent connections of the word,
and provides a model for use.

This method is often applied in the semantization of verbs through the presentation of
frequent verb collocations. The methods are applied depending on the stage of learning, with
the first method being most suitable in the initial phase.

Transformational Development: At the speech level again, the text is approached as an
organic system of speech mechanisms that reveal their functional principles in practice. This
phase leads learners toward practical mastery of speech mechanisms before providing any
systematic explanation. Through specific speech stimuli, learners perform increasingly
complex transformations, first on individual phrase models and later on groups of phrases
forming micro-dialogues. In this way, learners engage in speech communication, creating it
themselves according to grammatical rules without reaching their abstract generalization, thus
preparing for the next phase.

For transformational development to achieve its goal, transformations must be done in
a way that the unit is perceived in its appropriate lexical context. For example, when working
on the paradigm of a verb, noun, or pronoun, it should not be isolated from the entire phrase.
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The learner must transform by repeating the entire phrase. Additionally, transformation stimuli
should be given in a way that helps the learner perceive the system.

Grammatical Generalization: After the transformational phase, where some speech
experience is gained, learners can discover grammatical rules under the teacher’s guidance. For
the first time in this phase, the process moves from the level of speech to the level of language,
i.e., linguistic competence. It is important to note that grammatical generalization is not
burdened with grammatical terms or theorizing, and the rules are presented schematically and
accessibly. In other words, grammatical generalization involves extracting and establishing a
particular grammatical rule based on structures that most clearly illustrate it.

Situational Development: The focus returns to the level of speech but at a higher
qualitative level. With new stimuli and tasks, learners apply acquired speech habits and
language knowledge in a new type of speech communication. Initially, learners assume the roles
of the characters in the dialogue, imitating speech communication within certain boundaries.
As learning progresses, tasks change—perspectives shift in reproducing the dialogue, and it is
retold in different narrative forms with personal comments, expressions of personal opinions,
debates, etc. At this phase, spontaneity in speech production becomes crucial. This phase serves
as a real criterion for assessing the extent to which the speech skills and language competence
acquired in previous phases have turned into speech ability. It is, in fact, the ultimate goal of
both individual lessons and the entire learning process.

As learning progresses and learners accumulate not only speech experience but also
habits of working with texts, the phases can merge. The teacher can then work more freely—
though not chaotically—across phases, achieving multiple objectives simultaneously, saving
time, and increasingly steering the process toward the final goal—communicative competence.

The main language categories for each of the levels in Bulgarian are as follows:

Level Al

. Noun: gender, number; plural form; articles.

. Adjective: coordination in gender and number with the noun.

. Pronoun: personal, demonstrative and interrogative pronouns.

. Numeral: cardinal — up to 100; ordinal — coordination with nouns.

. Verb:

. Present tense — conjugations

. Present, future, and past perfect tense of the verb "to be"

. Possessive verbs — "have"” and "not have" and existence verbs — "there is/are"
. Imperative — some commonly used simple forms

50

‘
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. Prepositions: for space and time

. Narrative and interrogative sentences

Level A2

. Noun:

. Exceptions to the rules for determining gender

. Less common patterns for forming the plural

. Adjective:

. Avrticles and comparison

. Pronoun:

. Personal pronouns — short dative forms

. Reflexive personal pronouns (short forms — ce, cn)

. Short possessive pronouns

. Reflexive possessive pronouns (short forms — cu)

. Verb:

. Verb aspect (concept of the completeness of the action)
. Tense: present tense of verbs, past perfect, and future tense
. Compound verbal predicates with modal verbs like want, can, must, may
. Imperative mood — simple forms

. Verbs of motion with prepositions

. Prepositions

. Complex sentences — compound and composite

. Indirect speech

. Conditional sentences (real condition)

The mentioned language skills are applied to the respective topics as follows:

Introduction

. Vocabulary:
. Names of:
. Countries, nationalities, languages

. School subjects
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. Grammar:

. Present tense of "ceM" (to be): forms and word order

. Common verbs in the present tense (I am called, study, speak, live, have)

. Numerals: cardinal and ordinal forms

. Language Patterns:

. I am from...

. I am ... years old

. I live in the city/village.../on the street.../in apartment number.../on the ... floor

. I have been in Bulgaria for two/three... months

. I study in the third/fourth... grade

. I like to.../l don't like to...

Family

. Vocabulary:

. Names of:

. Relatives

. Physical appearance and qualities of people (blue eyes, chestnut hair, kind,
caring, gentle, lazy, hardworking)

. Professions

Grammar

. Personal pronouns — nominative, accusative, and dative forms

. Possessive pronouns — short forms (e.g., 6paT Mu; ouuTe My)

. Use of articles (definite/indefinite) with nouns and possessive pronouns (e.g.,

cecTpa MU/CECTPHUTE MH)

. Gender and number of nouns — exceptions (e.g., €IUH I4710; ABaMa YUYOBIIH;
TpuMa Opartsi; IBE JIe1a)

. Agreement between adjectives and nouns
. Verbs — present tense; reflexive verbs
. Complex sentences

Language Patterns

. He/she is 11 years old.

. My father works as a technician.
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. He is chestnut-haired, and she is blonde.
. They are smart but lazy.
. We love each other.

. They help each other.

Friendly Environment VVocabulary

. External appearance and qualities of people: synonyms and antonyms
. Names of clothing and footwear

. Names of sports and sporting equipment

. Names of extracurricular activities

Grammar

. "C'bM" (to be) - present, past, and future tenses

. Verbs from the three conjugations - present tense

. modal constructions: (can), (wants to), (must)

. Complex sentences

Language Patterns

. He is sociable by nature.

. They practice football.

. She wants to become a doctor.

. When he is free, he usually listens to music.

Housing VVocabulary

. Names of rooms in a house: entrance hall, kitchen, living room...
. Names of furniture in the rooms: wardrobe, bookshelf, sofa...

. Names of directions — left, right

. Names of qualities of objects and rooms: modern, spacious, glass
Grammar

. Noun articles

. Prepositions for location: next to, in front of, above...

. Adjective articles

Language Patterns

. The apartment is located close to the school.
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. The kitchen and the living room are connected.
. The small table is in front of the sofa.
. The bed is narrow but comfortable.

. To the left of the door is the TV.
Daily Life Vocabulary

. Days of the week

. Daily activities: school and extracurricular
. Parts of the day

. Foods and drinks

. Types of transportation

Grammar

. Reflexive and non-reflexive verbs

. Prepositions with motion verbs

. Prepositions for time

. Word order of pronoun forms

Language Patterns

. I usually wake up early.

. I brush my teeth.

. I get on the bus.

. I am at school from 9 o'clock to 12 o'clock.
. In the afternoon, I study math.

. I call him around 5 o'clock.

Yesterday and Tomorrow Vocabulary

. Time expressions: yesterday, last Monday, next summer
. Expanding the verbs for activities and states

. Names of transportation vehicles: airplane, ship
Grammar

. Verb aspect

. Prepositions with motion verbs

. Past perfect tense of the verb
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Language Patterns

. In the spring, | will travel by ship on the Danube.
. Next summer, | will vacation at the seaside.

. | felt very happy throughout the entire vacation.
. Last Monday, | visited an interesting exhibition.

Vacation VVocabulary

. Climate characteristics

. Places for relaxation and leisure

. Activities during free time

Grammar

. Prepositions with motion verbs

. Verb — past perfect tense

. Common verbs — past imperfect tense
. Complex compound sentence

Language Patterns

. We passed through small villages.

. We left the city and after 3 hours, we arrived in the mountains.
. During the winter vacation, | went skiing.

. On the excursion, we saw many interesting sights.

. Last summer, | went to the beach every day.

Levels B1 and B2

Main topics: family; hobbies; current events; personal experiences; personal and
professional relationships; public life; commentary on books/films/articles; critical analysis of
opinions — advantages and disadvantages of...

Lexical knowledge

. Substantivized adjectives: You cannot call the beautiful ugly.

. Deverbal nouns: learning, education, effort, studying.

. Names of emotional states: tense, disappointed, outraged by..., proud of...

. Names of personal characteristics: kind-hearted, selfish, friendly, responsive,

reserved, talkative, envious, balanced, quick-tempered; distracted.
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. Expressing attitude: I rely on... / and not "He is always there for me"; I can lean
on...; | treat with respect...; | feel disappointed by...

. Expressing opinion: | do not accept the opinion that...; | agree with the statement
that...; in my opinion...; | object to the idea...; the statement does not sound credible...

. Parenthetical words and expressions: on the contrary, on the other hand, actually,
after all, etc.

. Scientific terms and set expressions from journalistic style: point of view, right

to vote, vote of no confidence, correspond with.

Basic grammatical knowledge
B1 Level
1. Noun:

* Deverbal nouns: For processes — ending in -ue (e.g., "obpa3osane" — educating), and
for results — ending in -uue (e.g., "obpa3zoBanue" — education).

+ Abbreviations and other acronyms (e.g., NDK, BAS, kg).

2. Adjective:

» Some synonyms and antonyms.

3. Pronoun:

* Personal pronouns (full accusative and dative forms).

* Possessive pronouns (full forms) — agreement and definiteness.

* Generalizing pronouns (e.g., BCsSkakbB — any kind, Bcsikbae — everywhere, BUHaru —
always).

* Indefinite pronouns (e.g., HIKOro — someone, HIKakbB — some kind, HsAKbIE —
somewhere, Hsikora — SOmetime).

* Relative pronouns (for manner — kakto — as, for qualities — kaksBTO — Whichever).

* Negative pronouns (e.g., HUKOi — no one, HUKOro — nobody, HuKaksB — NO Kind,
HUKBJIe — nowhere, HUKOra — NEVer).

4. Verb:
» Non-reflexive and reflexive verbs

0 Mutually-reflexive verbs (e.g., reaar ce — they look at each other, maBat cu —
they give to each other).

» Verb tenses: Past simple (including perfective aspect), past imperfect, past indefinite.
Word order in perfect tenses.
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* Voice: Active and passive voice (including participial and reflexive forms).
* Imperative mood: Simple and complex forms.

» Agreement of verb tenses in narrative.

5. Conjunctions:

* Coordinating conjunctions in compound sentences: (e.g., WiIH. .., Win... — either..., or...,
HUTO..., HUTO... — Neither..., nor...).

+ Conjunctions in complex sentences with subordinate clauses:

0 For quantity and degree (e.g., KOJKOTO..., TOJKOBA... — @S much..., so much...,
noKoikoTo — as far as).

0 For cause (e.g., 3amoTo — because, Thii KaTo — since, OHEKE — as).
0 For consequence (e.g., 3aroBa — therefore, ero 3amro — that's why).
O For exception (e.g., makap 4ye — although, makap na — even though, Bepexu de

— despite the fact that).
6. Doubling of the object:
"Mapus st oonyar Bcuuku' — Maria is loved by everyone.
"Ha Ts1x He UM ce BsipBa, ama ¢ uctuHa" — They don’t believe it, but it’s true.

7. Complex sentences with the conjunctions and conjunctional words mentioned
above.

8. Indirect speech in the past tense.
"MuHasus meThk padoTux 10 kbeHo' — Last Friday, | worked late.

"Tst ka3Ba, 4e MUHAJIMS NIETHK € paboTuia 10 KbcHO" — She says she worked late last
Friday.

B2 Level

1. Pronoun:

* Indefinite pronouns like "ko#iTo u na e" (whichever), "kakbBTO U 712 €" (Whatever).
2. Numerals:

* Mathematical fractions; large numbers.

3. Verb:

» Aspect of the verb:
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O "Secondary imperfective aspect" from perfective verbs (e.g., uera — mpodera —
IIPOYUTAM).
0 Specific uses:

"[1lom cu KymyBar HOBa KoJia, 3HauM HsaMaT puHancoBu npodnemu" — If they are buying
a new car, they must not have financial problems (deduction).

"[llom cu KynsT Koua, 1ie 3aMuHaT Ha mbremectBue” — Once they buy a car, they will
go on a trip (sequence).

* Tenses: Past perfect; future in the past; future perfect and future perfect in the past.
* Voice: Modal passive (e.g., "Tyk He ce mymu!" — No smoking here!).

* Mood: Conditional mood.

* Modes of expression: Reported speech.

4. Impersonal sentences:

"CrbpmHHE ce pano" — It got dark early.

"He e necHo na ce Hanpasu" — It’s not easy to do.

5. Detached/isolated parts: Transformation of detached parts into subordinate
clauses.

6. Interpolated words and expressions:

"nanpotus" (on the contrary), "ot apyra crpana" (on the other hand), "BchimnocT" (in
fact), "Bce mak" (after all), and others.

7. Scientific and journalistic style.
8. Fixed expressions.
Family

- Full forms of accusative and dative pronouns:

"Ha Hest/Hero mora jia pa3yrtaM BHHAIH, KOrato ce Hyxjas oT c¢ber" — | can always
rely on her/him whenever | need advice.

- Mutually-reflexive forms:

"Beuuku B ceMeHCTBOTO ce obuuame u cu omarame” — Everyone in the family loves
and helps each other.

- Word order in the past indefinite tense:

"PomuTenute Mu ca cokoitHu Xopa. Hukora He cbM TH uyBan fa ce kapat" — My parents
are calm people. | have never heard them argue.

- Past perfect tense and future in the past for personal experiences.
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Personal and professional relationships
- Indirect speech:

"Toli € 4OBEK, HA KOTOTO HsIMaM JoBepue. Hanpumep Buepa Mu kaza, ue € OWI 10 KbCHO
Ha TpeHupoBku. CiydaifHO pa30pax, 4e BCBIIHOCT ce € pazxoxuaan ¢ mpusrenu”’ — He is
someone | don't trust. For example, yesterday he told me he had been at practice late. |
accidentally found out that he was actually hanging out with friends.

A2 level: "Toit mu ka3a: bsix 10 kbcHO Ha TpenupoBku" — He told me: | was at practice
late.

Critical commentary on opinions:
Comment on the necessity of zoos:
- Interpolated expressions

"OT eHA CTpaHa, B 300MMAPKOBETE JKUBOTHUTE Ca 3aIIMTEHU OT BpaKIeOHATA TPUPO/IA.
Ho ot Apyra CcTtpaHa, TC €Ca JIMIICHU OT Bb3MOXXHOCTTA Ja C€ pa3BUBaT CB06OI[HO B €CTECTBCHATAa
cu cpena” — On the one hand, animals in zoos are protected from the hostile environment. But
on the other hand, they are deprived of the opportunity to develop freely in their natural habitat.

Complex sentences:
- Compound sentences

"Makap 4e ycIoBUsITa B 300IIaPKOBETE ca 100pH, T€ HE MOTaT Jla 3aMECTSIT €CTeCTBEHATa
npuponHa cpena" — Although the conditions in zoos are good, they cannot replace the natural
environment.

A fundamental principle in teaching language categories is their gradual introduction in
parts. This applies to both the morphology and syntax of the language.

For instance, a key morphological category at Al level is the gender of nouns. At this
level, learners are introduced only to nouns whose gender is determined by their endings,
specifically:

- If the word ends in -a or -4, it is feminine (e.g., "maiika" — mother, "maca" — table,
"kbi1a" — house, "cras" — room, "unnus" — plate).

- If the ending is -o or -e, the noun is neuter (e.g., "nermo" — bed, "6ropo" — desk,
"kage" — coffee).

- If the ending is a consonant, the noun is masculine (e.g., "cTon" — chair, "y4enuk"
— student, "cangsua" — sandwich).

At A2 level, the topic is expanded by introducing exceptions to the gender rule, such as:
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- The word "6ama" (father) ends in -a but is masculine, not feminine.

- The words "mano" (grandfather) and "umuo" (uncle) end in -o, but they are
masculine, not neuter.

- The words "mponer” (spring) and "ecen" (autumn) end in a consonant but are
feminine, not masculine.

Similarly, the category of number in nouns is introduced part by part. At Al level,
learners study nouns that follow the basic rules for forming plural, namely:

- Feminine nouns in the plural take the ending -u.

- Neuter nouns with the ending -o change to -a in the plural, and those with -e take
-ta (e.g., "nerno" — "nerna" (bed-beds), "kade" — "kadera" (coffee-coffees)).

- Singular nouns with one syllable take the ending -ose in the plural, while
multisyllabic nouns take -u (e.g., "cron" — "crosose" (chair-chairs), "monus" — "mMoauBH"
(pencil-pencils)).

At A2 level, learners expand their knowledge by learning plural forms that do not follow
the basic rule, such as:

- The noun "nere" (child) is neuter with the ending -e, but its plural form is "ngema"
(children) rather than -ra.

Learners also explore the differences between plural forms and count forms for
masculine nouns, for example:

- "enun crton" — "MHoro crosioBe" (many chairs) — "nBa/Tpu/dyerupu croina"
(twof/three/four chairs).

- "equH TteneBuzop" — "MHoro rteneBuzopu" (many TVs) — "aBa/tpu/uetupu
teneBusopa” (two/three/four TVS).

Additionally, at A2 level, learners are introduced to the difference between the count
form for masculine nouns referring to objects and those referring to people, for example:

- "enuH sieB" — "1Ba nea" (one lev- two leva — currency).
- "enuH cryaeHt" — "nBama cryaent" (one student - two students).
The same differentiation applies to teaching personal pronouns.

At A1l level, learners acquire the basic forms of personal pronouns: a3 (I), Tu (you), Toit
(he), 4 (she), To (it), Hue (we), Bue (you, plural), Te (they). These are used in sentences to
introduce the learner or other people, such as:

"A3 cpM uyxkzaenen. Cera yda Obiarapcku e3uk ¢ AHa. T e ot I'spumsa. Hue cme

npusTenu. Yuum 3aeaHo ¢ Mapus u Xaunc. Te ca ot ['epmanus."
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(I 'am a foreigner. | am currently learning Bulgarian with Ana. She is from Greece. We
are friends. We study together with Maria and Hans. They are from Germany.)

At A2 level, learners are introduced to and practice the short accusative forms of
pronouns:

- For 1st person singular: me (me).

- For 2nd person singular: Te (you).

- For 3rd person singular: ro (him/it).

- For 1st person plural: Hu (us).

- For 2nd person plural: Bu (you).

- For 3rd person plural: ru (them).

For example: "Tosa e CunBust. [Toznasamt iau 51?" (This is Sylvia. Do you know her?)
"Xapecam MBan. Tu xapecam iu ro?" (I like Ivan. Do you like him?)

"A3 Te yBakaBaM u TH Me yBakapaml." (I respect you, and you respect me.)

A similar partitive approach is applied to the teaching and acquisition of syntactic
categories. For instance, at Al level, students are expected to be able to compose mainly simple
sentences. By the end of the course, they develop the ability to construct compound sentences
using the conjunctions "u" (and), "Ho" (but), and "a" (while/and), for example:

"A3 roops Obnrapcku e3uk." (I speak Bulgarian.)
"A3 xuBest B bbarapus u roops Obirapeku.” (Ilive in Bulgaria, and I speak Bulgarian.)

"A3 roBopsi ObaTapcku, a Tu ropopui anriuiicku." (I speak Bulgarian, and you speak
English.)

At A2 level, learners study some complex sentences with conjunctions like "ko#To"
(who/which), "korato" (when), and "kbnero" (where), for example:

"ITo3naBam Mbxka, koitTo roopu anrmiicku." (I know the man who speaks English.)
"TlosnaBam jgereTo, Koeto urpae B mapka.”" (I know the child who plays in the park.)
"[To3naBam nmenara, kouto urpasr B napka." (I know the children who play in the park.)

A similar principle is applied to the acquisition of personal pronouns. At A2 level,
students learn the short forms of accusative and dative pronouns, such as:

"IToznaBam st MHOTO HOOpe." (I know her very well.)
"He ro xapecam." (I don’t like him.)

"Maiika TH BuHaru Mu jaaBa ao0pu chBeTH." (Your mother always gives me good
advice.)

"Moske Ou He TH Ka3Bat uctuHara." (Maybe they’re not telling you the truth.)
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However, the Bulgarian pronoun system also includes the full/long forms of accusative
and dative pronouns (e.g., MeHe, Tebe, Hero, Hesl, Hac, Bac, TsX). These forms are studied at B2
level. It is well known that these forms are primarily used when making comparisons between
two objects, such as in discussions about people, events, or occurrences. Mastering these forms
is one of the essential skills for B1 and B2 levels. Therefore, learners need to be proficient in
using full forms of pronouns. For example, when commenting on professional activities, it is
necessary to use phrases like:

"Hero ro nozHaBaM 100pe 1 Mora jJa rapaHTHpam 3a podecuoHain3Ma My, HO Hesl He
s IO3HaBaM TOJIKOBA JJ00pe M HAMaM MHEHHE 3a KayecTBara i."

(I know him well and can vouch for his professionalism, but I don’t know her as well,
so [ don’t have an opinion on her qualities.)

This sentence also contains one of the specific features of the Bulgarian language,
namely the duplication of the full and short forms of pronouns.

In this sense, a fundamental task in second-language acquisition is to emphasize the
language’s specific characteristics, which distinguish it significantly from other languages.

The modern Bulgarian language—both in its literary form and dialects—has a very
distinctive morphological structure, which has developed over centuries of its evolution.

1. Unlike all other Slavic languages, modern Bulgarian does not recognize cases as
a grammatical category.

2. Additionally, unlike other Slavic languages, Bulgarian has developed a new
category—definiteness. Among Slavic languages, only Bulgarian has article usage for nouns.

3. The comparison of adjectives and adverbs is done analytically, using particles.

4. There is a special count form for masculine nouns.

5. The most important feature of the Bulgarian verb system is the existence of a

rich system of renarrative verb forms, which express that the speaker was not a witness to the
action but is reporting it based on someone else’s words.

Another set of forms expresses actions presumed from a current point of view. Bulgarian
also has an exceptionally rich system of verb tenses, unmatched by any other Slavic language.

These unique features of Bulgarian morphology have attracted the attention of Slavic
linguists and general language specialists alike. This is one of the reasons why Bulgarian, as
the successor to Old Church Slavonic, is studied in around a hundred foreign universities. Over
its millennia-long development—from Old Bulgarian during the time of Cyril and Methodius
and their disciples—Bulgarian has shifted from synthetic to analytic structures. Analytic forms
and constructions now dominate, and the role of prepositions and particles has increased.
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It is well-known that Old Bulgarian had six case forms for nouns in both singular and
plural, along with a dual form that also had case distinctions. In modern Bulgarian, only
remnants of this case system remain, with case as a morphological category having disappeared.
Other Slavic languages—East, West, and South Slavic—have retained the case system that was
documented in Old Bulgarian, while modern literary Bulgarian lacks a case system entirely.

In the area of verbs, modern Bulgarian has not only preserved the richness of the Old
Bulgarian verb system but also developed new categories. There is a clear tendency towards
analytical forms, with many new complex verb forms emerging. However, simple forms have
also been preserved, with the exception of infinitives and some participles, which have
disappeared. Bulgarian is unique among the Slavic languages in not having an infinitive, which
has been replaced by a complex form—a conjugated verb in the present tense accompanied by
the particle ma. For example, Russian xouy rosoputh (I want to speak) becomes uckam ma
roBops in Bulgarian.

The Bulgarian verb system is rich in tenses and moods, with nine verb tenses, some of
which have variant forms. Unlike many Slavic languages, Bulgarian has preserved the
distinction between ,,aorist and imperfect tenses (past simple and past continuous): msx and
neex (I sang), muciux and mucnex (I thought), werox and wersx (I read). Additionally, the
distinction between perfective and imperfective verbs remains intact, as in other Slavic
languages. For instance, Bulgarian has a past simple tense of the perfective aspect (e.g., Toi
u3ms enHa neceH — He sang a song), past continuous tense of the perfective aspect (e.g., Lllom
u3IMeenie eHa neceH, Toi csuame Ha msactoto cu — Whenever he finished singing a song, he
would sit down), past continuous tense of the imperfective aspect (e.g., Toii u3nuBarie necenra
cu — He was singing his song), and past simple tense of the imperfective aspect (e.g., Toii neerire
HsKoJIKO TbTH — He sang several times).

Bulgarian also distinguishes between actional and resultative tenses, meaning whether
the action or its result is related to the relevant moment of orientation (of which there are four).

In the area of moods, Bulgarian has developed many new verb forms. Conditional forms
have emerged that express both readiness and intention to perform an action, such as siaBawm,
otuBaM ("I would go, I am ready to go").

The most significant morphological feature of the Bulgarian verb is the category of
renarrativity—an extraordinarily rich system of complex verb forms used to express that the
speaker, not having witnessed the action, is reporting it based on someone else’s account. These
renarrative forms convey various nuances, including "double-renarrative” forms. In a typical
narrative about past events, the verb forms always indicate whether the speaker was a witness
to the events or not. For example, we can say VBan ckouu B TpamBasi B TIOCJIECTHUS MOMEHT,

BpaTaTa ro MpUTHCHA U Toi 6e3 Maiko miemnie aa najgae (Ivan jumped onto the tram at the last
moment, the door pressed him, and he almost fell) only if we were there and saw the events
unfold, being aware of the danger that Ivan faced. The verb form mputuchaa (pressed) not only
conveys that the tram door pressed lvan but also indicates that the speaker witnessed the event.




Co-funded by Ej&

the European Union

Digilang Project

If we were not witnesses, but still used the past simple tense in the indicative mood, we would
not be telling the truth, even if the events really occurred, because the use of that tense implies
personal witness. If someone else told us about the event, we must use the special renarrative
verb forms: MBan cko4mi B TpamBasi, BpaTaTa ro MpUTUCHAIA M TOH 0e3 MajKo IsUT Aa MajaHe
(Ivan supposedly jumped onto the tram, the door supposedly pressed him, and he almost fell).
The use of renarrative forms implies "I wasn’t there, but someone told me."

When we haven’t witnessed an event and no one has told us about it, we can report it
based on our own assumptions or reasoning from current evidence. In this case, the sentence
would be: MBan e ckouni B TpaMBasi B IOCIIEIHUS MOMEHT, BpaTata ro € npurucHaia... (Ivan
must have jumped onto the tram at the last moment, the door must have pressed him). The verb
form e ckoumn suggests "I wasn’t there, but I assume (or am sure) this is what happened." The
presumptive meaning in Bulgarian can also be expressed with the particle e, as in MBan me e
CKOYMJI B TIOCJIEeIHUS MOMEHT... (Ivan must have jumped at the last moment).

These features of the Bulgarian language are very important and require separate
examination.

The morphological structure of modern literary Bulgarian is characterized by two main
features: the simplification of the noun system (with the loss of cases) and the richness of verb
forms and their related grammatical meanings. While the Bulgarian noun has only a few forms
(despite the introduction of articles), each Bulgarian verb has hundreds of forms—simple and
complex, personal and impersonal.

2.3. Teaching German as second language

In Austria, grammar and vocabulary instruction are integrated into meaningful activities
that support communicative competence. Here’s how each component is approached:

. Grammar:

0 Implicit and Explicit Instruction: Austrian teachers blend explicit grammar
instruction (through focused exercises and explanations) with implicit learning (through
context-based usage). For example, grammar topics like verb conjugation or sentence structure
may first be introduced explicitly, but are then reinforced through speaking and writing
activities where learners use these structures in context.

0 Grammar in Context: Rather than isolated drills, grammar is taught in the context
of practical communication. For instance, learners practice past tense when talking about
personal experiences or future tense when discussing plans. Grammar lessons are designed to
support specific communicative goals, making grammar more accessible and relevant.

0 Error Correction in Communicative Contexts: In task-based activities, error
correction is typically done in a way that doesn’t disrupt communication. Teachers focus on
errors that impede understanding or are frequently repeated, allowing learners to self-correct in
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real conversations. This method encourages fluency while gradually improving accuracy over
time.

. Vocabulary:

0 Thematic Vocabulary Units: Vocabulary is organized around themes, helping
learners acquire words and phrases that are directly applicable to everyday interactions. Each
thematic unit (e.g., shopping, health, work) includes vocabulary relevant to the context, often
accompanied by real-world materials like menus, maps, or forms.

0 Use of Authentic Materials: Austrian language classes frequently use authentic
materials, such as newspapers, videos, and social media posts, to expose learners to vocabulary
in natural contexts. For advanced learners, Austrian dialect and idiomatic expressions are
introduced to help them navigate regional language variations.

0 Repetition and Recycling: New vocabulary is repeated and recycled across
different lessons to reinforce retention. For example, learners might encounter words in
different contexts (listening, speaking, reading, writing) and revisit them in later units, building
familiarity and deepening understanding.

. Combined Grammar and VVocabulary Practice:

0 Dialogues and Role-Play: Grammar and vocabulary are reinforced through role-
play and dialogues that reflect real-life interactions, such as ordering food, scheduling
appointments, or discussing hobbies. These activities enable learners to apply new vocabulary
and grammatical structures in meaningful exchanges.

0 Interactive and Digital Tools: Digital resources like language apps, multimedia
exercises, and online quizzes provide additional vocabulary and grammar practice. These tools
offer immediate feedback and interactive options, engaging learners and providing varied
exposure to language forms.

. Focus on Productive and Receptive Skills: Vocabulary and grammar are taught
across both productive skills (speaking and writing) and receptive skills (listening and reading),
ensuring that learners can understand and use language across different contexts. Listening
exercises with varied accents or dialects, for example, prepare learners for the linguistic
diversity they may encounter in Austria.

Stages of Language Acquisition

In Austria, language acquisition in the national curriculum is structured in a way that
aligns with the Common European Framework of Reference (CEFR) levels and follows a
progressive, concentric learning model. This approach ensures that students build on prior
knowledge in structured stages, focusing on gradually increasing complexity in syntax,
vocabulary, and situational language use. Here’s how the curriculum is organized to support
progressive language acquisition:

Structured Stages of Language Acquisition
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. Foundational Stages (Al to A2): The initial stages of language learning focus on
basic syntax and vocabulary, emphasizing segmented and situational learning for practical,
everyday use. Inthe Al and A2 stages, students learn essential sentence structures (e.g., subject-
verb-object), basic verb conjugations, and common phrases for greetings, introductions, and
daily activities. Vocabulary and syntax are segmented into essential categories (e.g., numbers,
colors, family, food) that are directly applicable to routine interactions.

. Intermediate Stages (B1): At the B1 level, learners begin to engage with more
complex structures, including varied sentence types (e.g., questions, commands) and basic
compound sentences. Vocabulary expands to cover more nuanced topics, such as hobbies,
travel, and personal opinions. This stage emphasizes functional and situational learning, where
learners practice language skills through practical scenarios, such as booking accommodations
or describing past experiences. Grammar is taught in a contextualized way to ensure students
understand how to use new structures in real interactions.

. Advanced Stages (B2): By the B2 level, students are expected to use more
sophisticated language, including advanced syntactic structures (e.g., relative clauses, passive
voice) and complex sentences. VVocabulary broadens further to encompass professional and
abstract topics, like expressing opinions on societal issues or discussing workplace scenarios.
At this stage, language acquisition focuses on critical and nuanced expression, allowing learners
to participate in discussions, debates, and professional exchanges. Emphasis is placed on
mastering both syntax and cultural nuances, as learners often prepare for integration into
professional or academic environments.

Progressive, Concentric Learning Model

Austria’s curriculum adopts a concentric learning model, where language skills are
revisited and expanded upon at each stage, ensuring cumulative and coherent development.
This approach is integrated across all educational levels and supported by the following
methods:

. Repetition and Recycling of Key Structures: Vocabulary, grammar, and
conversational patterns are introduced gradually and revisited over time, with increasing
complexity. For instance, while basic vocabulary on "family” might be introduced in Al with
simple phrases, it becomes more nuanced by B1 with expressions of opinions or descriptions
of relationships. By B2, students may discuss family roles or societal perspectives on family
life. This cumulative learning strengthens retention and understanding, reinforcing prior
knowledge and adding layers of complexity.

. Skill Integration Across Receptive and Productive Modalities: Language
acquisition is structured to develop both receptive (listening, reading) and productive (speaking,
writing) skills in parallel. For example, listening exercises are paired with speaking activities,
where learners first comprehend a structure and then actively use it. This approach promotes
well-rounded competence and reinforces language retention, as students are consistently
applying new structures across different modalities.
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. Gradual Introduction of Complex Structures: Grammar instruction is carefully
scaffolded to introduce more complex syntactic structures progressively. For instance, students
first learn simple present tense and subject-verb agreement in basic sentences at Al. By A2,
they explore more tenses, and at B1, they practice compound and complex sentences. This
gradual buildup ensures that learners fully understand foundational grammar before moving on
to advanced forms.

. Thematic and Situational Contexts: Language learning is organized
thematically, with each level expanding on practical contexts (e.g., shopping, work, travel).
This situational approach enables students to apply language in real-life scenarios
progressively, making each new stage directly relevant to everyday life. By connecting
language learning to realistic contexts, the curriculum reinforces vocabulary and syntax usage
in a meaningful way, helping learners move from basic interactions to more nuanced
conversations and professional exchanges.

. Continuous Formative Assessment and Feedback: Austrian language programs
employ regular formative assessments, such as quizzes, oral exams, and project-based
evaluations, which provide feedback on learners’ progress and identify areas for improvement.
This consistent feedback loop helps ensure that students are building on a solid foundation and
making adjustments as needed to support concentric learning. Summative assessments at the
end of each level (such as OSD exams) validate learners’ progress and readiness to move to the
next stage.

Ensuring Concentric Skill-Building Over Time

To maintain a steady progression in language skills, the Austrian education system
incorporates a range of strategies:

. Differentiated Learning Plans: For students with different starting points or
needs, differentiated learning plans allow for more individualized pacing, especially in multi-
level classrooms. This ensures that all learners are supported in their language journey,
revisiting and reinforcing foundational skills as necessary.

. Integration of Cultural Competence: As learners progress, the curriculum
increasingly integrates sociocultural knowledge, helping them adapt their language use to
Austrian social norms and communication styles. By the B2 stage, learners are expected not
only to understand the language but also to demonstrate cultural competence in conversations
and formal interactions.

. Project-Based and Task-Oriented Learning: At advanced stages, language
classes incorporate more project-based activities, like presentations, debates, or group projects.
These projects require students to synthesize language skills, including vocabulary, grammar,
and sociocultural awareness, into cohesive, functional communication. This method reinforces
previously acquired knowledge and builds confidence in using language in real-world
applications.
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Integration of Language Skills

In Austria, the second language curriculum integrates the four key language skills—
listening, speaking, reading, and writing—in a balanced and interwoven approach to develop
comprehensive communicative competence. The curriculum follows the CEFR guidelines,
ensuring that each skill is developed progressively and in contexts that reflect real-life language
use.

Integration of Listening, Speaking, Reading, and Writing Skills
. Listening and Speaking as Foundational Skills:

0 At the beginner levels (Al and A2), listening and speaking are prioritized to help
learners build essential communication skills. Lessons include short dialogues, role-plays, and
listening exercises focused on everyday interactions, such as greetings, introductions, and basic
requests.

0 Listening activities expose students to different speeds and intonations,
preparing them for real-world conversations, while speaking exercises enable students to
practice pronunciation, intonation, and basic conversational flow.

0 In intermediate and advanced stages (B1 and B2), listening and speaking skills
are developed through more complex tasks, such as discussing opinions, conducting interviews,
or making presentations. Group discussions and debates are introduced at higher levels,
encouraging learners to engage in spontaneous, extended conversations.

. Reading and VVocabulary Development:

0 Reading is introduced early, starting with simple texts such as short articles,
dialogs, or labeled images. These texts help learners build vocabulary in context, which is often
organized thematically (e.g., family, work, shopping).

0 As learners progress, they encounter more complex and diverse reading
materials, including news articles, short stories, and, at advanced stages, authentic materials
like job ads, official forms, or literary excerpts.

0 Reading tasks are designed to reinforce vocabulary and grammar learned in
class, allowing students to see these elements applied in real-world contexts. Comprehension
exercises, such as summarizing or answering questions, are used to ensure understanding and
support vocabulary retention.

. Writing Skills for Functional and Creative Expression:

0 Writing begins with simple sentence construction and short texts, such as filling
in forms, writing postcards, or drafting brief personal introductions. These exercises build
confidence in basic written communication.
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0 At higher proficiency levels, students work on more structured writing tasks,
such as composing emails, formal letters, essays, and reports. These tasks help learners apply
grammatical structures in a structured manner while exploring various text types.

0 Writing tasks also support vocabulary development and grammatical accuracy,
as students must choose appropriate words and structures to communicate clearly and
effectively.

Methods for Integrating All Four Skills in the Curriculum

. Task-Based Learning: The Austrian curriculum emphasizes task-based learning,
where students work on practical activities that require using all four language skills. For
instance, students might plan an event together, requiring them to discuss (speaking), listen to
instructions or group members (listening), research the topic (reading), and write invitations or
reports (writing). Task-based activities make the skills feel interdependent, as they are in real-
life situations.

. Content and Language Integrated Learning (CLIL): CLIL is commonly used in
Austrian language programs, especially in vocational and secondary education, where language
learning is integrated with other subject content. For example, a geography lesson might be
taught in German for English-speaking students, encouraging them to read maps, listen to
instructions, discuss findings, and write summaries. CLIL provides natural opportunities for
skill integration and promotes contextualized language learning.

. Role-Plays and Simulated Situations: Role-plays are used to simulate real-life
interactions, such as making hotel reservations or handling a work scenario. In these activities,
students listen to instructions, speak during the role-play, read role cards, and sometimes write
follow-up notes or reports. This method supports both spontaneous language use and structured
learning, integrating all four skills in a single activity.

. Project-Based Learning: At more advanced levels, students often engage in
projects that span several lessons, such as creating a group presentation or organizing a class
event. These projects require students to research (reading), plan (writing), collaborate and
present (speaking), and review feedback or results (listening). This approach reinforces
language skills in a meaningful, real-world context, while also promoting critical thinking and
collaboration.

Progressive Skill Development and Evaluation

. Listening and Speaking Assessments: Oral exams, interactive exercises, and
presentations are used to evaluate speaking and listening skills. In some cases, students
participate in conversational exchanges or respond to audio recordings, mimicking real-life
listening and speaking situations.

. Reading and Writing Evaluations: Reading comprehension tests and written
assignments assess learners' understanding of texts and their ability to express themselves in
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writing. Tasks such as summarizing articles or writing essays allow teachers to evaluate
learners’ command of vocabulary, syntax, and text structure.

. Integrated Skill Activities in Exams: Standardized assessments like the
Osterreichisches Sprachdiplom Deutsch (OSD) test all four skills in combination, aligning with
the CEFR framework. These exams assess listening, reading, speaking, and writing in contexts
that mirror real-life situations, ensuring students have achieved functional proficiency across
all skill areas.

National Language Specifics

German, as the national language of Austria, presents several linguistic features that can
pose challenges for second language learners. These challenges often stem from its complex
grammar, unique pronunciation rules, and particular syntactic structures. Certain features, such
as its gender system, case structure, and extensive verb conjugation, significantly differ from
other languages, requiring targeted teaching approaches. Here’s a breakdown of the key
linguistic features and unique challenges in German:

Key Linguistic Features and Challenges for Learners
. Grammar:

0 Case System: German has four grammatical cases—nominative, accusative,
dative, and genitive—which dictate the form of nouns, pronouns, and articles based on their
syntactic role in the sentence. Each case influences word endings, and learners often find it
challenging to apply the correct case, especially when they change based on prepositions or
sentence structure. Teaching focuses heavily on understanding the function of each case and
recognizing case patterns.

0 Gender System: German nouns are categorized into three genders: masculine,
feminine, and neuter, each with corresponding articles (der, die, das). Unlike languages with
two genders or none at all, German’s gender system requires learners to memorize the gender
of each noun, as it doesn’t always follow intuitive patterns. This feature requires specific
teaching techniques, such as mnemonic devices and practice with gender-specific articles.

. Syntax:

0 Word Order: German syntax follows a flexible word order, especially in
subordinate clauses, where the verb is placed at the end of the sentence. Additionally, in main
clauses, the verb is typically in the second position, which is unlike English or Romance
languages. Learners may find it challenging to adjust to this structure, and practice often
emphasizes sentence reordering exercises and identifying key syntactic patterns.

0 Separable Verbs: German includes separable-prefix verbs, where the prefix
detaches from the root verb in certain tenses or sentence structures. For example, “anrufen” (to
call) separates in the sentence “Ich rufe dich an” (I call you). This separation can be confusing,
particularly for learners used to verb forms that remain unchanged in sentences. Teaching
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strategies include practice with common separable verbs and exercises focused on recognizing
and applying separable prefixes correctly.

. Pronunciation:

0 Vowel Length and Umlauts: German has both short and long vowels, as well as
umlauts (&, 6, ), which change the vowel sound and often the meaning of the word. Learners
may struggle with pronouncing and differentiating these sounds, particularly if their native
language lacks similar distinctions. Exercises often include auditory discrimination and
pronunciation practice focused on umlauted vowels and mastering the distinction between short
and long vowels.

0 Consonant Clusters: German includes consonant clusters (e.g., “sch,” “tsch,”
“pf”) that can be challenging to pronounce, especially for learners from languages without
similar clusters. This can impact both pronunciation and comprehension. Pronunciation drills
and gradual introduction of challenging clusters help learners adjust to these sounds.

Unique Linguistic Features Requiring Specific Teaching Focus
. Avrticles and Gender Agreement:

0 German’s gender system extends beyond nouns to require agreement in articles
and adjectives, which take different forms based on the case (nominative, accusative, dative,
genitive) and gender (masculine, feminine, neuter). This differs significantly from languages
with fixed article forms or those without gendered nouns, making it a core focus area in
teaching. Teaching strategies often involve repetition, visual aids, and practice sentences to
reinforce gender agreement patterns.

. Verb Conjugation and Tense Structure:

0 German verbs conjugate based on person and number, with multiple forms for
each tense and additional distinctions for formal and informal forms. For instance, there are two
forms of "you" (formal Sie and informal du), with corresponding verb forms. German also uses
modal verbs (e.g., kdnnen, missen, sollen), which require specific placement rules within
sentences and introduce a layer of complexity in word order. Lessons often involve structured
practice with conjugation tables, contextualized examples, and drills with modal verbs to build
familiarity.

. Compound Nouns:

0 German is known for its compound nouns, where multiple words are combined
to form longer, often descriptive nouns (e.g., Krankenhaus — hospital, literally “sick house”).
These words can be intimidating for learners because they require breaking down into
individual components to understand meaning. Teaching compound nouns involves strategies
like word decomposition exercises and identifying root meanings to help learners decipher and
remember complex vocabulary.

. Reflexive Pronouns and Verbs:
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0 German uses reflexive verbs with specific pronouns (e.g., sich freuen — to be
glad, sich erinnern —to remember). Learners need to understand when to use reflexive pronouns
and how they impact sentence structure, which can be particularly challenging for speakers of
languages without reflexive constructions. Exercises often involve practicing reflexive verbs in
context and understanding the syntactic placement of reflexive pronouns in sentences.

. The Subjunctive Mood (Konjunktiv):

0 German has a subjunctive mood (Konjunktiv) used for hypothetical or polite
expressions, as well as indirect speech. Konjunktiv I and Il have specific conjugations and
forms, which differ from those used in indicative statements. This mood is often challenging as
it requires mastery of conjugations and an understanding of when hypothetical or indirect
expressions are appropriate. Practice with common phrases, dialogues, and indirect reporting is
used to build familiarity with this mood.

Strategies to Address These Linguistic Challenges in Teaching

. Visual Aids and Mnemonics: Visual aids, such as color-coded charts for cases,
gender markers, and verb endings, help learners internalize complex structures. Mnemonics,
especially for remembering noun genders and verb separability, are also commonly used.

. Focused Drills and Pattern Recognition: Structured drills on specific
grammatical features, such as case endings or verb conjugations, help learners recognize and
apply patterns. Exercises in sentence reordering, verb placement, and article agreement are
common in helping learners build a solid foundation.

. Contextual and Practical Application: Role-plays, dialogues, and situational
learning provide practical experience with challenging structures like separable verbs or
reflexive pronouns. These activities allow learners to apply grammar and vocabulary in context,
reinforcing correct usage through practice.

. Pronunciation Practice and Listening Discrimination: To address pronunciation
challenges, especially with vowels and consonant clusters, auditory exercises and repetition
drills are used. Learners practice with native-speaker recordings, phonetic exercises, and
minimal pairs to improve their ability to recognize and produce distinct German sounds.

Through these targeted strategies, Austrian language programs help learners navigate
the unique and often challenging features of German. By focusing on pattern recognition,
contextual practice, and gradual mastery of complex structures, students develop both
confidence and competence in navigating German’s linguistic intricacies.

Curriculum and Instructional Content

In Austria, second language German instruction is structured to align with CEFR levels,
gradually building learners’ proficiency from A1l to B2 with topics, vocabulary, and grammar

content that increase in complexity and relevance. Here’s a breakdown of typical content
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introduced at each level, along with examples of language patterns and vocabulary specific to
German.

Al (Beginner)

. Topics:

0 Personal information (introductions, family, nationality)

0 Daily routines (time, weekdays)

0 Basic needs (ordering food, shopping)

0 Simple descriptions of people and objects (colors, size, basic adjectives)

. Vocabulary:

0 Greetings and farewells: Hallo, Tschiss, Guten Morgen, Auf Wiedersehen

0 Numbers, days of the week, months: eins, zwei, Montag, Januar

0 Family members: Mutter (mother), Vater (father), Schwester (sister), Bruder
(brother)

0 Food and drink: Wasser (water), Brot (bread), Apfel (apple)

. Grammar:

0 Basic sentence structure (Subject-Verb-Object): Ich bin aus Osterreich (I am
from Austria).

0 Verb conjugation in the present tense: Ich gehe, du gehst, er geht (I go, you go,
he goes).

0 Articles and gender: Definite articles (der, die, das) and indefinite articles (ein,
eine).

0 Simple questions: Using wie, was, wo (how, what, where) — Wo kommst du her?

(Where are you from?).

A2 (Elementary)

. Topics:

0 Daily activities (hobbies, work routine)

0 Health and well-being (doctor’s visits, describing symptoms)

0 Home and living (types of housing, household items)

0 Basic travel and directions

. Vocabulary:

0 Common verbs: spielen (to play), arbeiten (to work), wohnen (to live)

0 Descriptive adjectives: grof? (big), klein (small), schnell (fast), langsam (slow)
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0 Places around town: Bahnhof (train station), Apotheke (pharmacy), Park (park)

0 Days and times: morgen (morning), abends (in the evening), heute (today)

. Grammar:

0 Separable verbs: anfangen (to start) -> Ich fange an (I am starting).

0 Dative case for indirect objects: Ich gebe meinem Freund ein Buch (I give my
friend a book).

0 Modals in the present tense (k6nnen, mussen, durfen): Ich kann schwimmen (I
can swim).

0 Simple past tense of common verbs for storytelling: Ich war, du hattest (I was,
you had).

B1 (Intermediate)

. Topics:

0 Work and professions (describing jobs, workplace scenarios)

0 Social interactions (giving opinions, making polite requests)

0 Health and fitness (giving advice, discussing routines)

0 Education and future plans

. Vocabulary:

0 Work-related terms: Kollege (colleague), Chef (boss), Vertrag (contract)

0 Common phrases for giving opinions: Ich finde, dass... (I think that...), meiner

Meinung nach (in my opinion)

0 Health and fitness: gesund (healthy), Ernahrung (nutrition), trainieren (to train)

0 School and education: Schule (school), Prifung (exam), Universitét (university)

. Grammar:

0 Past tense (Prateritum for narrative past): Ich ging (I went), er sagte (he said).

0 Complex sentence structure with conjunctions: weil, obwohl, wenn (because,
although, if).

0 Reflexive verbs: sich freuen (to be glad), sich erinnern (to remember) — Ich freue

mich auf das Wochenende (I am looking forward to the weekend).

0 Relative clauses to provide additional information: Das ist der Mann, der mir
geholfen hat (That is the man who helped me).

B2 (Upper Intermediate)

. Topics:
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0 Advanced discussions on social issues (environment, technology)

0 Personal opinions on complex topics (education systems, cultural differences)
0 Academic and professional settings (presentations, formal writing)

0 Literature and media

. Vocabulary:

0 Environment: Umweltschutz (environmental protection), Klimawandel (climate

change), erneuerbare Energie (renewable energy)

0 Technology and innovation: Technologie (technology), Erfindung (invention),
Digitalisierung (digitization)
0 Common expressions for opinions: Es kommt daraufan... (It depends...), meiner

Ansicht nach (in my view)

0 Business and formal settings: Bericht (report), Besprechung (meeting),
Verhandlung (negotiation)

. Grammar:

0 Passive voice to focus on the action rather than the subject: Das Problem wurde
geldst (The problem was solved).

0 Konjunktiv Il (Subjunctive 1) for hypothetical or polite expressions: Ich wirde
gerne... (I would like to...), Wenn ich mehr Zeit hitte, wiirde ich... (If I had more time, I
would...)

0 Infinitive constructions with “zu”: Ich versuche, Deutsch zu lernen (I am trying

to learn German).

0 Indirect speech for reporting: Er sagte, dass er kommen wirde (He said that he
would come).

Summary of Examples and Patterns by Level:

. Al: Simple, present-tense sentences with clear word order. Example: Ich gehe
ins Kino (I go to the cinema).

. AZ2: Introduction of dative case and separable verbs. Example: Ich rufe meinen
Freund an (I call my friend).

. B1: Use of past tense, reflexive verbs, and basic conjunctions. Example: Ich ging
ins Kino, weil ich den Film sehen wollte (I went to the cinema because | wanted to see the
movie).

. B2: Passive constructions, subjunctive mood, and indirect speech. Example: Es
wurde gesagt, dass das Projekt erfolgreich war (It was said that the project was successful).
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Each level introduces new grammar, vocabulary, and language patterns, building on
previous knowledge and gradually adding complexity. This structured approach allows learners
to progressively gain confidence in expressing more nuanced ideas, whether for social,
professional, or academic purposes.

Sources:

Bausch, K.-R., Christ, H., & Krumm, H.-J. (Eds.) (2007). “Handbuch
Fremdsprachenunterricht” — Handbooks of Language Instruction, Francke Verlag

Eberharter, K., & Schwarz, C. (2018). “Integrating Migrants through Language
Education: A Study of the German Adult Education System” — International Review of
Education

Hufeisen, B., & Neuner, G. (2003). “The Plurilingualism Project: Tertiary Language
Learning — German after English” — Council of Europe Language Policy Division

Krumm, H.-J. (2013). “Integrative Sprachdidaktik: Deutsch als Zweitsprache fir Kinder
und Jugendliche” — Journal of Language and Education Research

Krumm, H.-J., & Fandrych, C. (2009). “Deutsch als Fremdsprache: Didaktik, Methodik
und Interkulturalitit” — DaF/DaZ Series by Schubert Verlag

Miiller, M., & Weilnbock, A. (2015). “Grammatik- und Wortschatzvermittlung im DaF-
Unterricht: Eine empirische Untersuchung der Effizienz unterschiedlicher Methoden” —
Zeitschrift fur Fremdsprachenforschung

Zerfal3, S. (2014). “Sprachstandsdiagnostik Deutsch als Zweitsprache” — Series by
Waxmann Verlag

“Second Language Acquisition and the CEFR: A Case Study from Austria” — Journal of
Applied Linguistics and Language Research

2.4. Teaching Romanian as second language
A MINIMAL DESCRIPTION of RLNM (A1, A2, B1, B2)

LEVEL Al

Al. 1. Communicative functions
1. Greetings and introductions

° Function:

0 Greeting people in formal and informal situations.

0 Introducing yourself or someone else.
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0 Asking someone’s name and nationality.

° Example:

0 Salut! Ma numesc Andrei. Sunt din Romania. Tu cum te numesti?

0 (Hello! My name is Andrei. I am from Romania. What’s your name?)

2. Asking and giving personal information

° Function:

0 Asking and answering questions about basic personal information (age, address,
phone number, profession).

0 Talking about nationality and languages spoken.

° Example:

0 Cati ani ai? Am 25 de ani. Sunt student si locuiesc in Bucuresti.

0 (How old are you? I am 25 years old. | am a student and | live in Bucharest.)

3. Expressing likes, dislikes, and preferences

° Function:

0 Talking about what you like or dislike (food, hobbies, activities).
0 Expressing preferences between two or more things.

° Example:

0 Imi place muzica rock, dar nu imi place si dansez.

0 (I like rock music, but I don’t like to dance.)

4. Asking for clarification or repetition

° Function:

0 Politely asking someone to repeat something or explain it in simpler terms.

0 Checking if you understood something correctly.

° Example:

0 Puteti repeta, va rog? Nu am inteles.

0 (Can you repeat, please? I didn’t understand.)

5. Describing daily routine and activities

° Function:

0 Talking about daily routines, common activities, and schedules (work, meals,
free time).

0 Using simple present tense verbs to describe habits.
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° Example:
0 In fiecare dimineatd ma trezesc la ora 7 si merg la serviciu.
0 (Every morning I wake up at 7 o’clock and go to work.)

6. Making simple requests

° Function:

0 Asking for help or requesting something in a polite manner.
0 Asking for permission to do something.

° Example:

0 Pot sa folosesc telefonul tau, te rog?

0 (Can I use your phone, please?)

7. Offering and responding to invitations

° Function:

0 Inviting someone to an event or activity (a meal, a trip, etc.).

0 Accepting or declining invitations.

° Example:

0 Vrei s mergi la film cu mine diseard? Da, cu placere!

0 (Do you want to go to the movie with me tonight? Yes, gladly!)

8. Apologizing and excusing oneself

° Function:

0 Apologizing for something you did wrong.
0 Politely excusing yourself in social contexts.
° Example:

0 Imi pare rau ci am intarziat.

0 (’'m sorry I’'m late.)

9. Expressing agreement, disagreement, and opinion

° Function:

0 Stating whether you agree or disagree with someone’s opinion or statement.
0 Giving simple opinions about various topics (movies, food, weather, etc.).
° Example:

0 Sunt de acord cu tine. Filmul a fost foarte bun.
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0 (I agree with you. The movie was very good.)

10. Asking for and giving directions

° Function:

0 Asking how to get to a specific location.

0 Giving simple directions (turn left, go straight).

° Example:

0 Cum ajung la gara? Mergi drept Tnainte, apoi faci dreapta.

0 (How do I get to the train station? Go straight ahead, then turn right.)

11. Talking about family and friends

° Function:

0 Describing family members or friends.

0 Asking and answering questions about relationships and family structure.
° Example:

0 Am o sora si un frate. Sora mea locuieste in Franta.

0 (I have a sister and a brother. My sister lives in France.)

12. Talking about time, dates, and weather

° Function:

0 Asking for and telling the time, days of the week, months, and dates.
0 Talking about the weather and seasons.

° Example:

0 Cat e ceasul? Este ora 3 dupa-amiaza.

0 (What time is it? It’s 3 in the afternoon.)

13. Shopping and asking for prices

° Function:

0 Asking about prices in shops and markets.

0 Making simple purchases and asking for different sizes or colors.
° Example:

0 Cat costa aceasta camasa? Este 50 de lei.

0 (How much does this shirt cost? It’s 50 lei.)

14. Talking about health and well-being




Co-funded by E‘/&

the European Union

DigiLang Project

° Function:

0 Describing how you feel (sick, tired, happy).

0 Asking about someone else’s health.
° Example:

0 Nu ma simt bine. Am dureri de cap.
0 (I don’t feel well. I have a headache.)

15. Expressing needs and preferences in a restaurant

° Function:

0 Ordering food and drinks in a restaurant.
0 Asking about the menu or ingredients.

° Example:

0 As dori o cafea si o salatd, va rog.

0 (I would like a coffee and a salad, please.)

Al. 2. The Construction of communication

1. Grammatical classes

° Nouns

0 Definition: Words that name people, places, or things.
0 Examples:

. Masculine Nouns:

. ,baiat” (boy), ,,tata” (dad), ,,baiatul” (the boy).
. Feminine Nouns:

. ,fatd” (girl), ,,mama” (mom), ,,fata” (the girl).
. Neuter Nouns:

. ,mar” (apple)

0 Plural Forms:

. Rules for forming plurals (e.g., adding -i, -uri).
. Ex: ,baieti” (boys), ,,fete” (girls).

° Verbs

0 Definition: Action words or state of being.
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0 Present simple conjugation:

. Regular verbs:

. ,»a vorbi” (to speak): Eu vorbesc, Tu vorbesti, El/ea vorbeste.
. Irregular verbs:

. ,»a fi” (to be): Eu sunt, Tu esti, El/ea este.

0 Common verbs for daily routines:

. ,,a merge” (to go), ,,a manca” (to eat), ,,a dormi” (to sleep).
° Adjectives

0 Definition: Words that describe nouns.

0 Agreement with nouns:

. Adjectives agree in gender and number with nouns.

. Ex: ,,baiat frumos” (handsome boy), ,,fata frumoasa” (beautiful girl).
0 Common adjectives:

. ,mare” (big), ,,mic” (small), ,,bun” (good), ,,rau” (bad).

° Pronouns

0 Definition: Words used in place of nouns.

0 Personal pronouns:

. »eu” (1), ,,tu” (you), ,,el” (he), ,,ea” (she).

0 Possessive pronouns:

. ,al meu” (mine), ,,al tdu” (yours).

0 Demonstrative pronouns:

. »acesta” (this), ,,acela” (that).

° Prepositions: ”la” (at), ”in” (in), “despre” (about).

2. Lexical elements

° Everyday vocabulary

0 personal information:

. Key terms: ,,nume” (name), ,,varsta” (age), ,,nationalitate” (nationality).

. Examples: ,,Numele meu este Andrei.” (My name is Andrei.)

0 daily activities:

. Vocabulary related to routines: ,,mancare” (food), ,,munca” (work), ,,scoalda”

(school).
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. Examples: ,,Merg la scoala.” (I go to school.)

° Common phrases

0 greetings:

. Formal: ,,Buna ziua!” (Good day!), ,,Salut!” (Hi!)

. Informal: ,,Ce mai faci?” (How are you?)

0 polite expressions:

. ,»lerog.” (Please.), ,,Multumesc.” (Thank you.)

° Vocabulary related to hobbies and interests

0 common hobbies:

. ,»sport” (sport), ,.citit” (reading), ,,muzica” (music).
. Examples: ,,imi place si ascult muzica.” (I like to listen to music.)
0 describing preferences:

. ,Imi place” (I like), ,,Nu imi place” (I don’t like).

3. Circumstances

° Situational contexts

0 at home:

. Discussing family and daily routines.

. Example: ,,Acasa, eu imi fac temele.” (At home, I do my homework.)
0 in the market:

. Shopping for groceries or clothes.

. Example: ,,Cat costa rochia?” (How much does the dress cost?)

° Emotional contexts

0 Expressing feelings and emotions.

. Examples:

. »sunt fericit.” (I am happy.)

. ,.Imi este foame.” (I am hungry.)

. Use of phrases to express emotions: ,,Ma simt bine.” (I feel good.)
° Environmental contexts

0 Describing surroundings.

. Examples:
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. ,»Aici este frumos.” (It is beautiful here.)
. ,Este cald afard.” (It is warm outside.)

4, Sentence construction

] Basic sentence structure

0 subject + verb + object:

. Ex: ,,Eu citesc o carte.” (I read a book.)

0 questions:

. Formation of simple questions.

. Ex: ,,Ce citesti?”” (What are you reading?)
° Formulating questions

0 using interrogative words:

. ,Ce?” (What?), ,,Cine?” (Who?)

. Examples:

. ,,Cand mergem?” (When are we going?)

. ,De ce esti trist?” (Why are you sad?)

° Negation

0 forming negative sentences:

. Structure: Subject + ,,nu” + verb + object.
. Ex: ,,Eu nu am timp.” (I do not have time.)
0 negating questions:

. Ex: ,,Nu vrei sa mergi?” (Don’t you want to go?)

5. Ensuring text coherence in spoken/written communication

° Linking words and phrases

0 use of connectors:

. ,»s1” (and), ,,dar” (but), ,,deoarece” (because), ,,iar”’ (and/again).

. Examples:

. ,Imi place muzica, dar nu imi place dansul.” (I like music, but I don’t like
dancing.)

. »Ma duc la magazin deoarece am nevoie de lapte.” (I'm going to the store

because | need milk.)

° Paragraph structure
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0 Organizing ideas:

. Clear introduction, body, and conclusion.

. example structure:

. Introduction: ,,Salut! Ma numesc Ana.”

. Body: ,,Imi place si citesc si sa ascult muzica.”

. Conclusion: ,,Si tu? Ce iti place sa faci?”

° Pronunciation and intonation

0 Emphasizing information:

. Changing tone to highlight important points.

. Examples:

. Using rising intonation for questions: ,,Tu vii?” (Are you coming?)
0 Practicing with repetition:

. Engaging in exercises that focus on fluency and clarity.

Al. 3. Types of texts
1. Personal introductions and descriptions

° Characteristics: Simple sentences are used to provide basic information about
oneself, including name, age, nationality, profession, and hobbies. These texts involve very
basic vocabulary and verb forms (present tense).

° Examples of texts: Personal introduction, self-description in a short paragraph.
° Example (Romana):
0 "M3 numesc Andrei. Am 25 de ani si sunt student. Sunt din Romania. Imi place

sd citesc g1 sd ma plimb."

(My name is Andrei. | am 25 years old and | am a student. | am from Romania. | like to
read and take walks.)

2. Simple dialogues (informal conversations)

° Characteristics: Learners focus on basic question-and-answer exchanges related
to everyday situations, such as greetings, ordering food, asking for directions, or shopping.
These dialogues involve simple, formulaic phrases and familiar vocabulary.

° Examples of texts: Dialogues at a café, asking for directions, basic shopping
interactions.

° Example (Roméana):
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0 A: "Buna ziua! Ce doriti sd comandati?" (Hello! What would you like to order?)
0 B: "Un ceai, va rog." (A tea, please.)

0 A: "Cu placere." (With pleasure.)

3. Short notes and messages

° Characteristics: Simple written texts used for communicating short messages
such as invitations, apologies, or reminders. The language used is direct and often formulaic,
focusing on polite requests and basic instructions.

° Examples of texts: Text messages, written notes, informal invitations.
° Example (Roméana):

0 "Te rog s vii la cind la ora 18:00." (Please come to dinner at 6:00 PM.)
0 "Ne vedem maine la biblioteca." (We’ll meet tomorrow at the library.)

4. Basic emails and letters (informal)

° Characteristics: Basic emails and letters focus on personal communication, with
simple greetings, polite phrases, and expressions of thanks or well wishes. The text structure is
simple, including a brief introduction, body, and closing.

° Examples of texts: Writing to a friend, inviting someone to a small event,
thanking someone for a favor.

° Example (Roméana):

0 "Draga Ana,

Multumesc pentru invitatia la petrecere. Abia astept sa ne vedem! Cu drag, Maria"
(Dear Ana,

Thank you for the invitation to the party. I’'m looking forward to seeing you! Best,
Maria.)

5. Simple descriptions of places, objects, and people

° Characteristics: Descriptions focus on basic physical characteristics, simple
adjectives, and familiar nouns. Learners can describe rooms, objects, or people using very basic
vocabulary.

° Examples of texts: Descriptions of homes, favorite objects, or friends.
° Example (Romana):
0 "Camera mea este micd, dar frumoasd. Am un pat, o masd si o lampa."

(My room is small but beautiful. I have a bed, a table, and a lamp.)

0 "Prietenul meu este inalt si poartd ochelari."
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(My friend is tall and wears glasses.)
6. Forms and basic questionnaires

° Characteristics: Learners practice filling out simple forms with personal
information (name, age, nationality, address). They also respond to basic survey questions on
topics like hobbies, preferences, or daily routines.

° Examples of texts: Completing a form with personal details, answering a basic
questionnaire.

° Example (Roméana):

0 Form:

. Nume: Maria

. Varsta: 30

. Nationalitate: Romana

0 Questionnaire:

. Iti place sa cilatoresti? Da/Nu (Do you like traveling? Yes/No)

7. Simple invitations and event announcements

° Characteristics: Learners are introduced to short texts inviting others to events
(parties, meetings) or informing them of basic details like time and place. These texts are direct
and involve common phrases used in informal invitations.

° Examples of texts: Birthday invitations, event announcements.
° Example (Romana):
0 "Te invit la ziua mea de nastere, sambata la ora 17:00. Petrecerea va fi acasa."

(I'invite you to my birthday, Saturday at 5:00 PM. The party will be at home.)

LEVEL A.2

A2. 1. Communicative functions

1. Giving more detailed personal information
° Function:

0 Providing more nuanced details about yourself, such as background, interests,
and routines.

0 Asking about other people’s personal histories and hobbies.

° Example:




- Co-funded by =)

the European Union —

DigiLang Project

0 Sunt inginer si lucrez la 0 companie de IT de cinci ani. Tn timpul liber, Tmi place
sa calatoresc.

0 (I’'m an engineer and have been working at an IT company for five years. In my
free time, | like to travel.)

2. Describing past experiences

° Function:

0 Talking about past events, actions, or experiences using past tense (Perfect
Compus).

0 Asking others about their previous experiences.

° Example:

0 Am fost la mare vara trecutd.